NCES 2018-144







The Condition of Education 2018

MAY 2018

Joel McFarland
Bill Hussar
National Center for Education Statistics

Xiaolei Wang

Jijun Zhang

Ke Wang

Amy Rathbun

American Institutes for Research

Amy Barmer

Emily Forrest Cataldi
Farrah Bullock Mann
RTI International

Thomas Nachazel

Senior Editor

Wyatt Smith

Mark Ossolinski

Editors

American Institutes for Research

[ ]
I e S NATIONAL CENTER ror
NCES 2018-144 EDUCATION STATISTICS

U.S. DEPARTMENT OF EDUCATION Institute of Education Sciences



U.S. Department of Education
Betsy DeVos
Secretary

Institute of Education Sciences
Mark Schneider

Director

National Center for Education Statistics

James L. Woodworth
Commissioner

The National Center for Education Statistics (NCES) is the primary federal entity for collecting, analyzing, and
reporting data related to education in the United States and other nations. It fulfills a congressional mandate to collect,
collate, analyze, and report full and complete statistics on the condition of education in the United States; conduct and
publish reports and specialized analyses of the meaning and significance of such statistics; assist state and local education
agencies in improving their statistical systems; and review and report on education activities in foreign countries.

NCES activities are designed to address high-priority education data needs; provide consistent, reliable, complete,
and accurate indicators of education status and trends; and report timely, useful, and high-quality data to the U.S.
Department of Education, the Congress, the states, other education policymakers, practitioners, data users, and the
general public. Unless specifically noted, all information contained herein is in the public domain.

We strive to make our products available in a variety of formats and in language that is appropriate to a variety of
audiences. You, as our customer, are the best judge of our success in communicating information effectively. If you have
any comments or suggestions about this or any other NCES product or report, we would like to hear from you. Please
direct your comments to

NCES, IES, U.S. Department of Education
Potomac Center Plaza

550 12th Street SW

Washington, DC 20202

May 2018

The NCES Home Page address is http://nces.ed.gov.
The NCES Publications and Products address is heep://nces.ed.gov/pubsearch.

This publication is only available online. To download, view, and print the report as a PDF file, go to the NCES
Publications and Products address shown above.

This report was prepared with assistance from the American Institutes for Research under Contract No. ED-IES-
12-D-0002. Mention of trade names, commercial products, or organizations does not imply endorsement by the
U.S. Government.

Suggested Citation

McFarland, J., Hussar, B., Wang, X., Zhang, J., Wang, K., Rathbun, A., Barmer, A., Forrest Cataldi, E., and Bullock
Mann, E (2018). 7he Condition of Education 2018 (NCES 2018-144). U.S. Department of Education. Washington,
DC: National Center for Education Statistics. Retrieved [date] from https://nces.ed.gov/pubsearch/pubsinfo.
asp?pubid=2018144.

Content Contact

Joel McFarland

(312) 778-0167
Joel.McFarland@ed.gov



http://nces.ed.gov
http://nces.ed.gov/pubsearch
mailto:Joel.McFarland%40ed.gov?subject=

o
° I e s NATIONAL CENTER ror
EDUCATION STATISTICS

Institute of Education Sciences

A Letter From the
Commissioner of the
National Center for Education Statistics

May 2018

On behalf of the National Center for Education Statistics (NCES), I am pleased to present 7he Condition of
Education 2018, a congressionally mandated annual report summarizing the latest data on education in the United
States. This report is designed to help policymakers and the public monitor educational progress. This year’s report

includes 47 indicators on topics ranging from prekindergarten through postsecondary education, as well as labor force

outcomes and international comparisons.

In addition to the regularly updated annual indicators, this year’s spotlight indicators highlight new findings from
recent NCES surveys:

¢ The first spotlight indicator examines the choices and costs that families face as they select early childhood care

arrangements. Drawing on data from the NCES National Household Education Survey, the indicator finds that
early childhood care expenses were higher in 2016 than in 2001. For example, families” average hourly out-of-
pocket expenses for center-based care were 72 percent higher in 2016 ($7.60) than in 2001 ($4.42), in constant
2016-17 dollars. The indicator also finds that in 2016, some 57 percent of children under the age of 6 had
parents who reported there were good choices for child care where they lived. Among children whose parents
reported difficulty finding child care in 2016, some 32 percent cited cost as the primary reason. The complete
indicator, Early Childhood Care Arrangements: Choices and Costs, contains more information about how these

findings varied by family income, race/ethnicity, locale (urban, suburban, town, or rural), and children’s age.

The second spotlight describes the characteristics of teachers who entered the teaching profession through an
alternative route to certification program. Compared to those who entered through a traditional route, higher
percentages of alternative route teachers in 2015-16 were Black (13 vs. 5 percent), Hispanic (15 vs. 8 percenc),
of Two or more races (2 vs. 1 percent), and male (32 vs. 22 percent), and lower percentages were White

(66 vs. 83 percent). Overall, 18 percent of public school teachers in 2015-16 had entered teaching through

an alternative route to certification program. The percentages were higher among those who taught career or
technical education (37 percent), natural sciences (28 percent), foreign languages (26 percent), English as a
second language (24 percent), math and computer science (22 percent), and special education (20 percent).
The analysis also examines how the prevalence of alternative route teachers varies between charter schools and
traditional public schools, between high- and low-poverty schools, and between schools that enroll high or low
percentages of racial/ethnic minority students. For more findings from this analysis of data from the National
Teacher and Principal Survey, see the complete indicator, Characteristics of Public School Teachers Who
Completed Alternative Route to Certification Programs.
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A Letter From the Commissioner

¢ 'The third spotlight presents data on average student loan balances for students completing graduate degrees.
Using data from the National Postsecondary Student Aid Study, this indicator examines how average student
loan balances changed between 1999-2000 and 2015-16, and how those trends varied by degree type. Among
graduate school completers who had student loans for undergraduate or graduate studies, average student

loan balances increased for all degree types (in constant 2016—17 dollars). For example, average student loan
balances for students who completed research doctorate degrees, such as a Ph.D., doubled during this time
period, from $53,500 to $108,400 (an increase of 103 percent). Average student loan balances increased by

90 percent for those who completed professional doctorate degrees, such as medical doctorates and law degrees
(from $98,200 to $186,600). The complete indicator, Trends in Student Loan Debt for Graduate School
Completers, also describes how average student loan balances varied among specific degree programs, such as

medical doctorates, law degrees, and master’s degrees in business administration.

The Condition includes an At a Glance section, which allows readers to quickly make comparisons within and across
indicators, and a Highlights section, which captures key findings from each indicator. The report contains a Reader’s
Guide, a Glossary, and a Guide to Sources that provide additional background information. Each indicator provides
links to the source data tables used to produce the analyses.

As new data are released throughout the year, indicators will be updated and made available on Zbe Condition

of Education website. In addition, NCES produces a wide range of reports and datasets designed to help inform
policymakers and the public. For more information on our latest activities and releases, please visit our website or
follow us on Twitter, Facebook, and LinkedIn.

James L. Woodworth
Commissioner
National Center for Education Statistics
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Reader’'s Guide

The Condition of Education contains indicators on the state
of education in the United States, from prekindergarten
through postsecondary education, as well as labor force
outcomes and international comparisons. Readers can
browse the full report online through the HTML site or
download PDFs of the full report or individual indicators.
In both the PDF and HTML versions, indicators are
hyperlinked to tables in the Digest of Education Statistics.
These tables contain the source data used in the most
recent edition of 7he Condition of Education.

Data Sources and Estimates

The data in these indicators were obtained from many
different sources—including students and teachers, state
education agencies, local elementary and secondary
schools, and colleges and universities—using surveys and
compilations of administrative records. Users should be
cautious when comparing data from different sources.
Differences in aspects such as procedures, timing,
question phrasing, and interviewer training can affect the
comparability of results across data sources.

Most indicators in 7he Condition of Education summarize
data from surveys conducted by the National Center for
Education Statistics (NCES) or by the U.S. Census Bureau
with support from NCES. Brief descriptions of the major
NCES surveys used in these indicators can be found in

the Guide to Sources. More detailed descriptions can

be obtained on the NCES website under “Surveys and
Programs.”

The Guide to Sources also includes information on
non-NCES sources used to develop indicators, such as the
Census Bureau’s American Community Survey (ACS) and
Current Population Survey (CPS). For further details on
the ACS, see https://www.census.gov/programs-surveys/
acs/. For further details on the CPS, see http://www.

census.gov/cps/.

Data for The Condition of Education indicators are obtained
from two types of surveys: universe surveys and sample
surveys. In universe surveys, information is collected from
every member of the population. For example, in a survey
regarding expenditures of public elementary and secondary
schools, data would be obtained from each school district
in the United States. When data from an entire population
are available, estimates of the total population or a
subpopulation are made by simply summing the units

in the population or subpopulation. As a result, there is

no sampling error, and observed differences are reported

as true.

Since universe surveys are often expensive and time
consuming, many surveys collect data from a sample of
the population of interest (sample survey). For example,
the National Assessment of Educational Progress (NAEP)

assesses a representative sample of students rather than the

entire population of students. When a sample survey is
used, statistical uncertainty is introduced because the data
come from only a portion of the entire population. This
statistical uncertainty must be considered when reporting
estimates and making comparisons. For more information,
please see the section on standard errors below.

Various types of statistics derived from universe and
sample surveys are reported in 7he Condition of Education.
Many indicators report the size of a population or
subpopulation, and the size of a subpopulation is often
expressed as a percentage of the total population. In
addition, the average (or mean) value of some characteristic
of the population or subpopulation may be reported.

The average is obtained by summing the values for all
members of the population and dividing the sum by the
size of the population. An example is the annual average
salaries of full-time instructional faculty at degree-granting
postsecondary institutions. Another measure that is
sometimes used is the median. The median is the midpoint
value of a characteristic at or above which 50 percent of
the population is estimated to fall, and at or below which
50 percent of the population is estimated to fall. An
example is the median annual earnings of young adults
who are full-time, full-year wage and salary workers.

Standard Errors

Using estimates calculated from data based on a sample
of the population requires consideration of several factors
before the estimates become meaningful. When using
data from a sample, some margin of error will always

be present in estimations of characteristics of the total
population or subpopulation because the data are available
from only a portion of the total population. Consequently,
data from samples can provide only an approximation

of the true or actual value. The margin of error of an
estimate, or the range of potential true or actual values,
depends on several factors, such as the amount of
variation in the responses, the size and representativeness
of the sample, and the size of the subgroup for which the
estimate is computed. The magnitude of this margin of
error is measured by what statisticians call the “standard
errot” of an estimate. Larger standard errors typically
mean that the estimate is less precise, while smaller
standard errors typically indicate that the estimate is

more precise.

When data from sample surveys are reported, the standard
error is calculated for each estimate. The standard errors
for all estimated totals, means, medians, or percentages
are reported in the reference tables.

In order to caution the reader when interpreting findings
in the indicators, estimates from sample surveys are
flagged with a “!” when the standard error is between

30 and 50 percent of the estimate, and suppressed and
replaced with a “}” when the standard error is 50 percent
of the estimate or greater.
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Data Analysis and Interpretation

When estimates are from a sample, caution is warranted
when drawing conclusions about whether one estimate
is different in comparison to another; about whether

a time series of estimates is increasing, decreasing, or
staying the same; or about whether two variables are
associated. Although one estimate may appear to be
larger than another, a statistical test may find that the
apparent difference between them is not measurable due
to the uncertainty around the estimates. In this case,
the estimates will be described as having no measurable
difference, meaning the difference between them is not
statistically significant.

Whether differences in means or percentages are
statistically significant can be determined using the
standard errors of the estimates. In the indicators in 7he
Condition of Education and other NCES reports, when
differences are statistically significant, the probability that
the difference occurred by chance is less than 5 percent,
according to NCES standards.

For all indicators that report estimates based on samples,
differences between estimates (including increases and
decreases) are stated only when they are statistically
significant. To determine whether differences reported
are statistically significant, most indicators use two-tailed
¢ tests at the .05 level. The 7 test formula for determining
statistical significance is adjusted when the samples being
compared are dependent. The analyses are not adjusted
for multiple comparisons, with the exception of indicators
that use NAEP data. All analyses in the NAEP indicators
are conducted using the NAEP Data Explorer, which
makes adjustments for comparisons involving a variable
with more than two categories. The NAEP Data Explorer
makes such adjustments using the Benjamini-Hochberg
False Discovery Rate. When the variables to be tested

are postulated to form a trend over time, the relationship
may be tested using linear regression or ANOVA trend
analyses instead of a series of # tests. Indicators that

use other methods of statistical comparison include a
separate technical notes section. For more information
on data analysis, please see the NCES Statistical
Standards, Standard 5-1, available at http://nces.ed.gov/

statprog/2012/pdf/Chapter5.pdf.

Multivariate analyses, such as ordinary least squares
(OLS) regression models, provide information on whether
the relationship between an independent variable and

an outcome measure (such as group differences in the
outcome measure) persists after taking into account

other variables (such as student, family, and school
characteristics). For COE indicators that include a
regression analysis, multiple categorical or continuous
independent variables are entered simultaneously. A
significant regression coeflicient indicates an association

Reader’s Guide

between the dependent (outcome) variable and the
independent variable, after controlling for other
independent variables included in the regression model.

Data presented in the indicators typically do not
investigate more complex hypotheses or support causal
inferences. We encourage readers who are interested in
more complex questions and in-depth analysis to explore
other NCES resources, including publications, online data
tools, and public- and restricted-use datasets at htep://

nces.ed.gov.

A number of considerations influence the ultimate
selection of the data years to feature in the indicators.

To make analyses as timely as possible, the latest year

of available data is shown. The choice of comparison
years is often also based on the need to show the earliest
available survey year, as in the case of the NAEP and

the international assessment surveys. In the case of
surveys with long time frames, such as surveys measuring
enrollment, a decade’s beginning year (e.g., 1990 or 2000)
often starts the trend line. In the figures and tables of the
indicators, intervening years are selected in increments

in order to show the general trend. The narrative for the
indicators typically compares the most current year’s data
with those from the initial year and then with those from
a more recent period. Where applicable, the narrative may
also note years in which the data begin to diverge from
previous trends.

Rounding and Other Considerations

All calculations within the indicators in this report are
based on unrounded estimates. Therefore, the reader may
find that a calculation cited in the text or figure, such as
a difference or a percentage change, may not be identical
to the calculation obtained by using the rounded values
shown in the accompanying tables. Alchough values
reported in the reference tables are generally rounded to
one decimal place (e.g., 76.5 percent), values reported in
each indicator are generally rounded to whole numbers
(with any value of 0.50 or above rounded to the next
highest whole number). Due to rounding, cumulative
percentages may sometimes equal 99 or 101 percent rather
than 100 percent. While the data labels on the figures
have been rounded to whole numbers, the graphical
presentation of these data is based on the unrounded
estimates.

Race and Ethnicity

The Office of Management and Budget (OMB) is
responsible for the standards that govern the categories
used to collect and present federal data on race and
ethnicity. The OMB revised the guidelines on racial/
ethnic categories used by the federal government

in October 1997, with a January 2003 deadline for
implementation. The revised standards require a
minimum of these five categories for data on race:
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American Indian or Alaska Native, Asian, Black or
African American, Native Hawaiian or Other Pacific
Islander, and White. The standards also require the
collection of data on ethnicity categories: at a minimum,
Hispanic or Latino and Not Hispanic or Latino. It is
important to note that Hispanic origin is an ethnicity
rather than a race, and therefore persons of Hispanic
origin may be of any race. Origin can be viewed as the
heritage, nationality group, lineage, or country of birth of
the person or the person’s parents or ancestors before their
arrival in the United States. The race categories White,
Black, Asian, Native Hawaiian or Other Pacific Islander,
and American Indian or Alaska Native, as presented in
these indicators, exclude persons of Hispanic origin unless
noted otherwise.

The categories are defined as follows:

*  American Indian or Alaska Native: A person having
origins in any of the original peoples of North
and South America (including Central America)
and maintaining tribal affiliation or community
attachment.

*  Asian: A person having origins in any of the original
peoples of the Far East, Southeast Asia, or the Indian
subcontinent, including, for example, Cambodia,
China, India, Japan, Korea, Malaysia, Pakistan, the
Philippine Islands, Thailand, and Vietnam.

*  Black or African American: A person having origins in
any of the black racial groups of Africa.

*  Native Hawaiian or Other Pacific Islander: A person
having origins in any of the original peoples of
Hawaii, Guam, Samoa, or other Pacific Islands.

*  White: A person having origins in any of the original
peoples of Europe, the Middle East, or North Africa.

*  Hispanic or Latino: A person of Mexican, Puerto
Rican, Cuban, South or Central American, or other
Spanish culture or origin, regardless of race.

Within these indicators, some of the category labels have
been shortened in the text, tables, and figures for ease of
reference. American Indian or Alaska Native is denoted
as American Indian/Alaska Native (except when separate
estimates are available for American Indians alone or
Alaska Natives alone); Black or African American is
shortened to Black; and Hispanic or Latino is shortened
to Hispanic. Native Hawaiian or Other Pacific Islander is
shortened to Pacific Islander.

The indicators in this report draw from a number of
different data sources. Many are federal surveys that
collect data using the OMB standards for racial/ethnic
classification described above; however, some sources
have not fully adopted the standards, and some indicators
include data collected prior to the adoption of the

Reader’s Guide

standards. This report focuses on the six categories that
are the most common among the various data sources
used: White, Black, Hispanic, Asian, Pacific Islander,
and American Indian/Alaska Native. Asians and Pacific
Islanders are combined into one category in indicators
for which the data were not collected separately for the
two groups.

Some of the surveys from which data are presented in
these indicators give respondents the option of selecting
either an “other” race category, a “Two or more races” or
“multiracial” category, or both. Where possible, indicators
present data on the “Two or more races” category; in
some cases, however, this category may not be separately
shown because the information was not collected or due
to other data issues. In general, the “other” category is
not separately shown. Any comparisons made between
persons of one racial/ethnic group to “all other racial/
ethnic groups” include only the racial/ethnic groups
shown in the indicator. In some surveys, respondents are
not given the option to select more than one race. In these
surveys, respondents of Two or more races must select

a single race category. Any comparisons between data
from surveys that give the option to select more than one
race and surveys that do not offer such an option should
take into account the fact that there is a potential for

bias if members of one racial group are more likely than
members of the others to identify themselves as “Two or
more races.”! For postsecondary data, foreign students are
counted separately and are therefore not included in any
racial/ethnic category.

More detailed information on racial/ethnic groups,
including data for specific Asian and Hispanic ancestry
subgroups (such as Mexican, Puerto Rican, Chinese, or
Vietnamese) can be found in the Status and Trends in the
Education of Racial and Ethnic Groups report.

Limitations of the Data

The relatively small sizes of the American Indian/Alaska
Native and Pacific Islander populations pose many
measurement difficulties when conducting statistical
analyses. Even in larger surveys, the numbers of American
Indians/Alaska Natives and Pacific Islanders included

in a sample are often small. Researchers studying data

on these two populations often face small sample sizes
that reduce the reliability of results. Survey data for
American Indians/Alaska Natives and Pacific Islanders
often have somewhat higher standard errors than data for
other racial/ethnic groups. Due to large standard errors,
differences that seem substantial are often not statistically
significant and, therefore, not cited in the text.

! See Parker, J., Schenker, N., Ingram, D.D., Weed, J.A., Heck, K.E.,
and Madans, J.H. (2004). Bridging Between Two Standards for
Collecting Information on Race and Ethnicity: An Application to
Census 2000 and Vital Rates. Public Health Reports, 119(2): 192-205.
Retrieved April 25, 2017, from http://journals.sagepub.com/doi/
pdf/10.1177/003335490411900213.
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Data on American Indians/Alaska Natives are often
subject to inconsistencies in how respondents identify
their race/ethnicity. According to research on the
collection of race/ethnicity data conducted by the

Bureau of Labor Statistics in 1995, the categorization of
American Indian and Alaska Native is the least stable self-
identification. The racial/ethnic categories presented to a
respondent, and the way in which the question is asked,
can influence the response, especially for individuals who
consider themselves as being of mixed race or ethnicity.

As mentioned above, Asians and Pacific Islanders are
combined into one category in indicators for which the
data were not collected separately for the two groups.
The combined category can sometimes mask significant
differences between subgroups. For example, prior to
2011, the NAEP collected data that did not allow for
separate reporting of estimates for Asians and Pacific
Islanders. Information from Digest of Education Statistics
2017 (table 101.20), based on the Census Bureau Current
Population Reports, indicates that 96 percent of all
Asian/Pacific Islander 5- to 24-year-olds are Asian. This

Reader’s Guide

combined category for Asians/Pacific Islanders is more
representative of Asians than Pacific Islanders.

Symbols

In accordance with the NCES Statistical Standards, many
tables in this volume use a series of symbols to alert the
reader to special statistical notes. These symbols, and their
meanings, are as follows:

— Not available.
T Not applicable.
# Rounds to zero.

! Interpret data with caution. The coefficient of variation
(CV) for this estimate is between 30 and 50 percent.

i Reporting standards not met. Either there are too few
cases for a reliable estimate or the coefficient of variation
(CV) for this estimate is 50 percent or greater.

* p < .05 significance level.
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The Condition of Education 2018 At a Glance

More information is available at nces.ed.gov/programs/coe.

Preprimary, Elementary, and Secondary Education

Change
between
Characteristics of Children’s Families 2015 2016 years
Highest level of education attained by parents of children under age 18
Percentage whose parents” highest level of education was less than high
school 10.5% 10.4%
Percentage whose parents’ highest level of education was a bachelor’s or
higher degree 39.0% 39.7% A
Percentage of children under age 18 living in mother-only houscholds 27.0% 26.7% v
Percentage of children under age 18 in families living in poverty 20.3% 19.1% v
Children’s Access to and Use of the Internet 2013 2015
Percentage of children ages 3 to 18 who use the Internet from home
3- and 4-year-olds 31% 39% A
5- to 10-year-olds 50% 54% A
11- to 14-year-olds 65% 65%
15- to 18-year-olds 77% 76%
Preschool and Kindergarten Enroliment 2015 2016
Percentage of children enrolled in preprimary education
3-year-olds 38% 42%
4-year-olds 67% 66%
5-year-olds 87% 86%
Elementary and Secondary Enrollment Fall 2014 Fall 2015
Number of students enrolled in public schools 50.31 million 50.44 million A
Prekindergarten through 8th grade 35.37 million  35.39 million A
9th through 12th grade 14.94 million  15.05 million A
Public Charter School Enroliment Fall 2014  Fall 2015
Number of students enrolled in public charter schools 2.7 million 2.8 million A
Percentage of public school students enrolled in charter schools 5.4% 5.7% A
Number of public charter schools 6,750 6,860 A
Percentage of public schools that are charter schools 6.9% 7.0% A
Private School Enroliment Fall 2013  Fall 2015
Total number of students enrolled in private schools (prekindergarten
through 12¢h grade) 5.4 million 5.8 million A
Prekindergarten through 8th grade 4.1 million 4.3 million A
9th through 12th grade 1.3 million 1.4 million A
Percentage of all students enrolled in private schools (prekindergarten
through 12¢h grade) 9.7% 10.2% A

See notes at end of table.

LEGEND: A = Higher, ¥ = Lower, Blank = Not measurably different
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At a Glance

Change
between
English Language Learners in Public Schools Fall 2014 Fall 2015 years
Percentage of public school students who are English language learners 9.3% 9.5% A
Children and Youth With Disabilities 2014-15 2015-16
Number of public school students ages 3—21 receiving special education
services 6.6 million 6.7 million
Percentage of public school students ages 3—21 receiving special education
services 13.0% 13.2%
Characteristics of Traditional Public Schools and
Public Charter Schools 2014-15 2015-16
Traditional public schools
Total number of traditional public schools 91,430 91,420 v
Percentage of traditional public schools
With more than 50% White enrollment 59.0% 58.2% v
With more than 50% Black enrollment 9.0% 8.9% v
With more than 50% Hispanic enrollment 15.7% 16.0% A
Public charter schools
Total number of public charter schools 6,750 6,860 A
Percentage of public charter schools
With more than 50% White enrollment 35.7% 34.4% v
With more than 50% Black enrollment 23.6% 23.4% v
With more than 50% Hispanic enrollment 23.9% 25.2% A
Concentration of Public School Students Eligible for Free
or Reduced-Price Lunch 2014-15 2015-16
Percentage of students attending public low-poverty schools' 20.4% 19.7% v
Percentage of students attending public high-poverty schools' 24.3% 24.4% A
School Crime and Safety 2015 2016
Nonfatal victimization rate per 1,000 students
Victimization occurred at school 33 29
Victimization occurred away from school 21 24
Characteristics of Public School Teachers 1999-2000 2015-16
Total number of public school teachers 3.0 million 3.8 million A
In elementary schools 1.6 million 1.9 million A
In secondary schools 1.4 million 1.9 million A
Percentage of public school teachers
Who are female 75% 77% A
Who are male 25% 23% v
Who held a postbaccalaureate degree 47% 57% A
Who held a regular teaching certificate 87% 90% A
2011-12 2015-16
Annual base salary of public school teachers? $56,590 $56,140

See notes at end of table.

LEGEND: A = Higher, ¥ = Lower, Blank = Not measurably different

The Condition of Education 2018 | xxiv



At a Glance

Change
between
Reading Performance 2015 2017 years
Percentage of students who scored at or above Proficient’
4th-grade students 36% 37%
8th-grade students 34% 36% A
2013 2015
12th-grade students 38% 37%
Mathematics Performance 2015 2017
Percentage of students who scored at or above Proficient’
4th-grade students 40% 40%
8th-grade students 33% 34%
2013 2015
12th-grade students 26% 25%
Science Performance 2009 2015
Percentage of students who scored at or above Proficient’
4th-grade students 349% 38% A
12th-grade students 21% 22%
2011 2015
8th-grade students 32% 34%
Public High School Graduation Rates 2014-15 2015-16
Adjusted Cohort Graduation Rate (ACGR)* 83% 84% A
Status Dropout Rates 2015 2016
Percentage of 16- to 24-year-olds not enrolled in school who have not
completed high school 5.9% 6.1%
Public School Revenue Sources? 2013-14 2014-15
Total revenues $644.1 billion $664.0 billion A
Federal sources $56.3 billion  $56.4 billion A
State sources $298.1 billion $309.1 billion A
Local sources $289.7 billion $298.5 billion A
Public School Expenditures? 2013-14 2014-15
Total expenditures $645 billion  $668 billion A
Current expenditures per student $11,429 $11,734 A
Postsecondary Education
Change
between
Immediate College Enroliment Rate 2015 2016 years
Percentage of recent high school graduates enrolled in college 69% 70%
2-year institutions 25% 24%
4-year institutions 44% 46%

See notes at end of table.

LEGEND: A = Higher, ¥ = Lower, Blank = Not measurably different
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Change

between
College Enrollment Rates 2015 2016 years
College participation rates for 18- to 24-year-olds
Total, all students 40% 41%
Male 38% 39%
Female 43% 44%
White 42% 42%
Black 35% 36%
Hispanic 37% 39%
Asian 63% 58%
Pacific Islander 24% 21%
American Indian/Alaska Native 23% 19%
Two or more races 38% 42%
Undergraduate Enrollment Fall 2015 Fall 2016
Total enrollment 17.0 million  16.9 million v
Full-time enrollment 10.6 million ~ 10.4 million v
Part-time enrollment 6.4 million 6.4 million v
Percentage enrolled in any distance education course 29% 31% A
Percentage enrolled exclusively in distance education 12% 13% A
Postbaccalaureate Enrollment Fall 2015 Fall 2016
Total enrollment 2.9 million 3.0 million A
Full-time enrollment 1.7 million 1.7 million A
Part-time enrollment 1.3 million 1.3 million A
Percentage enrolled in any distance education course 34% 37% A
Percentage enrolled exclusively in distance education 26% 28% A
Characteristics of Postsecondary Students 2015-16 2016-17
Total enrollment 20.0 million  19.8 million v
Undergraduate enrollment 17.0 million  16.9 million v
White 9.3 million 9.1 million v
Black 2.3 million 2.2 million v
Hispanic 3.0 million 3.2 million A
Asian 1.0 million 1.1 million A
Pacific Islander 49,500 47,100 v
American Indian/Alaska Native 132,300 128,600 v
Two or more races 592,200 595,700 A
Nonresident alien 565,800 570,300 A
Postbaccalaureate enrollment 2.9 million 3.0 million A
White 1.6 million 1.6 million v
Black 364,300 362,900 v
Hispanic 242,600 259,600 A
Asian 194,400 200,200 A
Pacific Islander 6,000 6,100 A
American Indian/Alaska Native 13,900 13,700 v
Two or more races 67,400 70,700 A
Nonresident alien 417,300 427,800 A

See notes at end of table.

LEGEND: A = Higher, ¥ = Lower, Blank = Not measurably different
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At a Glance

L ) Change
Characteristics of Degree-Granting Postsecondary between
Institutions 2015-16 2016-17 years
Total number of degree-granting institutions with first-year

undergraduates 4,147 3,895 v
Number of 4-year institutions with first-year undergraduates 2,584 2,395 v
Number of 2-year institutions with first-year undergraduates 1,563 1,500 v

Characteristics of Postsecondary Faculty Fall 2015 Fall 2016
Number of full-time instructional faculty® 807,000 816,000 A
Number of part-time instructional faculty 745,000 733,000 v
Undergraduate Degree Fields 2014-15 2015-16
Number of bachelor’s degrees awarded
Business 364,000 372,000 A
Health professions and related programs 216,000 229,000 A
Social sciences and history 167,000 161,000 v
Graduate Degree Fields 2014-15 2015-16
Number of master’s degrees awarded
Business 185,000 187,000 A
Education 147,000 146,000 v
Health professions and related programs 103,000 110,000 A
Undergraduate Retention and Graduation Rates 2014-15 2015-16
4-year institutions
Retention rate of first-time undergraduates 80.7% 80.8%
Graduation rate (within 6 years of starting program) of first-time,
full-time undergraduates 59.4% 59.8%
2-year institutions
Retention rate of first-time undergraduates 61.3% 62.3% A
Graduation rate (within 3 years of starting program) of first-time,
full-time undergraduates 29.0% 30.3% A
Postsecondary Certificates and Degrees Conferred 2014-15 2015-16
Number of degrees/certificates conferred by postsecondary institutions
Certificates below associate’s degrees 961,000 939,000 v
Associate’s degrees 1,014,000 1,008,000 v
Bachelor’s degrees 1,895,000 1,921,000 A
Master’s degrees 759,000 786,000 A
Doctor’s degrees 179,000 178,000 v
Price of Attending an Undergraduate Institution? 2014-15 2015-16
Average net price at 4-year institutions for first-time, full-time

undergraduate students
Public, in-state or in-district’ $13,300 $13,500 A
Private nonprofit $25,900 $26,200 A
Private for-profit $21,800 $22.,300 A

See notes at end of table.

LEGEND: A = Higher, ¥ = Lower, Blank = Not measurably different
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At a Glance

Change
between
Loans for Undergraduate Students? 2014-15 2015-16 year
Average tuition and fees $11,780 $12,080 A
Average student loan amount $7,100 $7,120 A
Sources of Financial Aid 2014-15 2015-16
Percentage of students receiving any financial aid at 4-year institutions 86% 85% v
Percentage of students receiving any financial aid at 2-year institutions 79% 78% v
Postsecondary Institution Revenues? 2014-15 2015-16
Revenue from tuition and fees per full-time-equivalent (FTE) student
Public institutions $7,091 $7,380 A
Private nonprofit institutions $21,125 $21,394 A
Private for-profit institutions $15,357 $15,806 v
Postsecondary Institution Expenses? 2014-15 2015-16
Instruction expenses per full-time-equivalent (FTE) student
Public institutions $10,156 $10,422 A
Private nonprofit institutions $17,690 $17,860 A
Private for-profit institutions $4,265 $4,378 A

Population Characteristics and Economic Outcomes

Change
between
Educational Attainment of Young Adults 2016 2017 years
Percentage of 25- to 29-year-olds with selected levels of educational
attainment
High school completion or higher 92% 92%
Associate’s or higher degree 46% 46%
Bachelor’s or higher degree 36% 36%
Master’s or higher degree 9% 9%
Youth Neither Enrolled in School nor Working 2015 2016
Percentage of 20- to 24-year-olds neither enrolled in school nor working
Total 17% 17%
With less than high school completion 41% 42%
High school completion 28% 26%
Some college, no bachelor’s degree 9% 9%
Bachelor’s or higher degree 8% 8%
Annual Earnings of Young Adults 2015 2016
Median annual earnings for 25- to 34-year-olds?
Total $40,400 $40,000
With less than high school completion $25,300 $25,400
Who completed high school as highest level $30,900 $31,800
Who completed some college but did not attain a degree $35,100 $34,900
Who attained an associate’s degree $37,400 $38,000
Who attained a bachelor’s or higher degree $54,500 $54,800
Who attained a bachelor’s degree $50,600 $50,000 v
Who attained a master’s or higher degree $60,800 $64,100

See notes at end of table.

LEGEND: A = Higher, ¥ = Lower, Blank = Not measurably different
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At a Glance

Change
Employment and Unemployment Rates by Educational between
Attainment 2016 2017 years
Employment rates of 25- to 34-year-olds
Total 77% 78% A
With less than high school completion 59% 57%
Who completed high school as highest level 70% 72%
Who attained a bachelor’s or higher degree 86% 86%
Unemployment rates of 25- to 34-year-olds
Total 6% 5% v
With less than high school completion 13% 13%
Who completed high school as highest level 9% 7% v
Who attained a bachelor’s or higher degree 2% 3%
International Comparisons
Difference
between
the U.S.
average
Interna- and the
] ] _ _ u.s. tional interna-
International Comparisons: Reading Literacy at average  average tional
Grade 4 (2016) score score  average
Progress in International Reading Literacy Study (PIRLS)
Average reading literacy scores of 4th-grade students 549 500 A
Average online informational reading score of 4th-grade students 557 500 A
Difference
between
the U.S.
average
and the
) ] U.S. TIMSS scale TIMSS scale
International Comparisons: U.S. 4th-, 8th-, and 12th- average center- center-
Graders’ Mathematics and Science Achievement (2015) score point point
Trends in International Mathematics and Science Study (TIMSS)
Mathematics scores of 4th-grade students 539 500 A
Mathematics scores of 8th-grade students 518 500 A
Science scores of 4th-grade students 546 500 A
Science scores of 8th-grade students 530 500 A
TIMSS Advanced
Advanced mathematics scores of 12th-grade students 485 500 v
Physics scores of 12th-grade students 437 500 v

See notes at end of table.

LEGEND: A = Higher, ¥ = Lower, Blank = Not measurably different
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At a Glance

Difference
between
the U.S.
average
us. OECD and the
International Comparisons: Science, Reading, and average average OECD
Mathematics Literacy of 15-Year-Old Students (2015) score score  average
Program for International Student Assessment (PISA)
Science literacy scores of 15-year-old students 496 493
Reading literacy scores of 15-year-old students 497 493
Mathematics literacy scores of 15-year-old students 470 490 v
Difference
between
the U.S.
Education Expenditures by Country (2014)8 u.s. OECD and OECD
Expenditure per full-time-equivalent (FTE) student
Elementary and secondary education $12,300 $9,600 A
Postsecondary education $29,700 $16,400 A
Change
between
International Educational Attainment 2015 2016 years
Percentage of the population 25 to 34 years old who completed high
school
United States 90.5% 91.5%
Organization for Economic Cooperation and Development (OECD)
countries 83.6% 84.1%
Percentage of the population 25 to 34 years old who attained a
postsecondary degree
United States 46.5% 47.5%
OECD countries 41.8% 43.1% A

! Low-poverty schools are defined as public schools where 25 percent or less of the students are eligible for free or reduced-price lunch
(FRPL). A high-poverty school is defined as a public school where more than 75 percent of the students are eligible for FRPL.

% Data are reported in constant 201617 dollars, based on the Consumer Price Index (CPI).

3 Proficient indicates demonstrated competency in challenging subject matter.

# The Adjusted Cohort Graduation Rate (ACGR) is the number of students who graduate in 4 years with a regular high school
diploma divided by the number of students who form the adjusted cohort for the graduating class. From the beginning of 9th grade
(or the earliest high school grade), students who enter that grade for the first time form a cohort that is “adjusted” by adding any
students who subsequently transfer into the cohort and subtracting any students who subsequently transfer out, emigrate to another
country, or die.

> Data are measurably different, although they round to the same number.

¢ Data are for full-time instructional faculty on 9-month contracts at degree-granting postsecondary institutions.

7 The average net price at public 4-year institutions uses the lower of in-district or in-state average net price.

# Data are reported in constant 2016 dollars based on the OECD’s National Consumer Price Index.

NOTE: All calculations within the At a Glance are based on unrounded numbers. Race categories exclude persons of Hispanic
ethnicity.

SOURCE: The Condition of Education 2018.

LEGEND: A = Higher, ¥ = Lower, Blank = Not measurably different
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Highlights From The Condition of Education 2018

Spotlights
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Early Childhood Care Arrangements: Choices and Costs

Child care costs have changed over time for children under the age of 6 who are not yet enrolled in kindergarten. In
2016, the average hourly out-of-pocket expense for families of children in center-based care was 72 percent higher
than in 2001 ($7.60 vs. $4.42, in constant 2016-17 dollars), the expense for families of children in nonrelative care
was 48 percent higher than in 2001 ($6.54 vs. $4.42), and the expense for families of children in relative care was
79 percent higher than in 2001 ($4.99 vs. $2.78).

Characteristics of Public School Teachers Who Completed Alternative Route to
Certification Programs

Approximately 18 percent of public school teachers in 2015-16 had entered teaching through an alternative route to
certification program. Compared to those who entered through a traditional route, a higher percentage of alternative
route teachers were Black (13 vs. 5 percent), Hispanic (15 vs. 8 percent), of Two or more races (2 vs. 1 percent), and
male (32 vs. 22 percent).

Trends in Student Loan Debt for Graduate School Completers

Average loan balances for students who completed a research or professional doctorate increased between 1999-2000
and 2015-16 for all degree programs for which data were available (in constant 201617 dollars). Average loan
balances approximately doubled for those who completed medical doctorates (from $124,700 to $246,000, an
increase of 97 percent), Ph.D.’s outside the field of education (from $48,400 to $98,800, an increase of 104 percent),
and other non-Ph.D. doctorates (from $64,500 to $132,200, an increase of 105 percent).

Preprimary, Elementary, and Secondary Education

ﬁ\ FAMILY CHARACTERISTICS

Characteristics of Children’s Families

In 2016, some 10 percent of children under the age of 18 lived in households without a parent who had completed
high school, 27 percent lived in mother-only households, 8 percent lived in father-only households, and 19 percent
lived in poverty.

Children’s Access to and Use of the Internet

In 2015, about 71 percent of children ages 3 to 18 used the Internet. Among these children, 86 percent used the
Internet at home; 65 percent used it at school; 31 percent used it at someone else’s home; 27 percent used it at a
library, community center, or other public place; and 14 percent used it at a coffee shop or other business offering
internet access. In addition, 27 percent of these children used the Internet while traveling between places.

@ PREPRIMARY EDUCATION

Preschool and Kindergarten Enroliment

In 2016, the percentage of 3- to 5-year-olds enrolled in preschool programs was higher for those children whose
parents had a graduate or professional degree (54 percent) than for those whose parents had a bachelor’s degree
(41 percent), an associate’s degree (35 percent), some college but no degree (37 percent), a high school credential
(33 percent), and less than a high school credential (30 percent).
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I ELEMENTARY AND SECONDARY ENROLLMENT

Elementary and Secondary Enroliment

Between fall 2015 and fall 2027, total public school enrollment in prekindergarten through grade 12 is projected to
increase by 3 percent (from 50.4 million to 52.1 million students), with changes across states ranging from an increase
of 28 percent in the District of Columbia to a decrease of 12 percent in Connecticut.

Public Charter School Enroliment

Between fall 2000 and fall 2015, overall public charter school enrollment increased from 0.4 million to 2.8 million.
During this period, the percentage of public school students who attended charter schools increased from 1 to

6 percent.

Private School Enroliment

In fall 2015, some 5.8 million students (10.2 percent of all elementary and secondary students) were enrolled in
private elementary and secondary schools. Thirty-six percent of private school students were enrolled in Catholic
schools, 39 percent were enrolled in other religiously affiliated schools, and 24 percent were enrolled in nonsectarian
schools.

English Language Learners in Public Schools

The percentage of public school students in the United States who were English language learners (ELLs) was higher
in fall 2015 (9.5 percent, or 4.8 million students) than in fall 2000 (8.1 percent, or 3.8 million students). In fall 2015,
the percentage of public school students who were ELLs ranged from 1.0 percent in West Virginia to 21.0 percent in

California.

Children and Youth With Disabilities

In 2015-16, the number of students ages 3-21 receiving special education services was 6.7 million, or 13 percent
of all public school students. Among students receiving special education services, 34 percent had specific learning
disabilities.

Characteristics of Traditional Public Schools and Public Charter Schools

In 2015-16, some 57 percent of public charter schools were located in cities, compared to 25 percent of traditional
public schools. A higher percentage of public charter schools than of traditional public schools had more than

50 percent Black enrollment (23 vs. 9 percent), and more than 50 percent Hispanic enrollment (25 vs. 16 percent).
A lower percentage of public charter schools than of traditional public schools had more than 50 percent White
enrollment (34 vs. 58 percent).

Concentration of Public School Students Eligible for Free or Reduced-Price Lunch
Higher percentages of Hispanic (45 percent), Black (45 percent), American Indian/Alaska Native (37 percent), and
Pacific Islander (25 percent) students attended high-poverty schools than of White students (8 percent) in school year
2015-16. The percentages of students of Two or more races (18 percent) and Asian students (15 percent) in high-
poverty schools were higher than the percentage for White students but lower than the national average (24 percent).

School Crime and Safety

Between 2000 and 2016, the rates of nonfatal victimization both at school and away from school declined for
students ages 12—18. The rate of victimization at school declined 65 percent, and the rate of victimization away from
school declined 72 percent.
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‘-3, TEACHERS AND STAFF

Characteristics of Public School Teachers

The percentage of public school teachers who held a postbaccalaureate degree (i.e., a master’s, education specialist, or
doctor’s degree) was higher in 201516 (57 percent) than in 1999-2000 (47 percent). In both school years, a lower

percentage of elementary school teachers than secondary school teachers held a postbaccalaureate degree.

Y8 ASSESSMENTS

Reading Performance

The average 4th-grade reading score in 2017 (222) was higher than the average score in 1992 (217), but not
measurably different from the average score in 2015, when the assessment was last administered. At the 8th-grade
level, the average reading score in 2017 (267) was higher than the scores in both 1992 (260) and 2015 (265).

Mathematics Performance

The average 4th-grade mathematics score in 2017 (240) was higher than the average score in 1990 (213), but not
measurably different from the average score in 2015, when the assessment was last administered. Similarly, the
average 8th-grade mathematics score was higher in 2017 (283) than in 1990 (263), but not measurably different from
the average score in 2015.

Science Performance

The percentage of 4th-grade students scoring at or above the Proficient level was higher in 2015 (38 percent) than

in 2009 (34 percent), according to data from the National Assessment of Educational Progress. In addition, the
percentage of 8th-grade students scoring at or above the Proficient level was higher in 2015 (34 percent) than in 2009
(30 percent). The percentage of 12th-grade students scoring at or above the Proficient level in 2015 (22 percent) was
not measurably different from the percentage in 2009.

r’i"HIGH SCHOOL COMPLETION

Public High School Graduation Rates

In school year 2015-16, the adjusted cohort graduation rate (ACGR) for public high school students was 84 percent,
the highest it has been since the rate was first measured in 2010-11. In other words, more than four out of five
students graduated with a regular high school diploma within 4 years of starting 9th grade. Asian/Pacific Islander
students had the highest ACGR (91 percent), followed by White (88 percent), Hispanic (79 percent), Black

(76 percent), and American Indian/Alaska Native (72 percent) students.

Status Dropout Rates

The overall status dropout rate decreased from 10.9 percent in 2000 to 6.1 percent in 2016. During this time, the
Hispanic status dropout rate decreased by 19.2 percentage points, while the Black and White status dropout rates
decreased by 6.9 and 1.7 percentage points, respectively. Nevertheless, in 2016 the Hispanic status dropout rate
(8.6 percent) remained higher than the Black (6.2 percent) and White (5.2 percent) status dropout rates.

FINANCES

I

Public School Revenue Sources

In school year 2014-15, elementary and secondary public school revenues totaled $664 billion in constant 201617
dollars. Of this total, 8 percent of revenues were from federal sources, 47 percent were from state sources, and
45 percent were from local sources.
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Public School Expenditures

In 2014-15, public schools spent $11,734 per student on current expenditures, a category that includes salaries,
employee benefits, purchased services, and supplies. Current expenditures per student were 15 percent higher in
2014-15 than in 2000-01, after adjusting for inflation. During this period, current expenditures per student peaked
in 2008—09 at $11,914, and fluctuated between 2008—09 and 2014-15.

Postsecondary Education

'i'i'i‘ili POSTSECONDARY STUDENTS

Immediate College Enroliment Rate

The immediate college enrollment rate for high school completers increased from 63 percent in 2000 to 70 percent
in 2016. The enrollment rate for those from high-income families (83 percent) was higher than the rate for those
from low-income (67 percent) and middle-income families (64 percent) in 2016. The gap in enrollment rates between
low- and high-income students narrowed from 30 percentage points in 2000 to 16 percentage points in 2016. The
gap between low- and middle-income students was 12 percentage points in 2000, but there was no measurable gap
between low- and middle-income students in 2016.

College Enroliment Rates

The overall college enrollment rate for young adults increased from 35 percent in 2000 to 41 percent in 2016. During
this time period, the enrollment rate increased by 3 percentage points for White young adults, 6 percentage points
for Black young adults, and 17 percentage points for Hispanic young adults. In 2016, the rate for White young adults
(42 percent) was higher than the rate for Black young adults (36 percent), but not measurably different from the rate
for Hispanic young adults (39 percent).

Undergraduate Enroliment

Between 2000 and 2016, total undergraduate enrollment in degree-granting postsecondary institutions increased
by 28 percent (from 13.2 million to 16.9 million students). By 2027, total undergraduate enrollment is projected to
increase to 17.4 million students.

Postbaccalaureate Enroliment

Between 2000 and 2016, total postbaccalaureate enrollment increased by 38 percent (from 2.2 million to 3.0 million
students). By 2027, postbaccalaureate enrollment is projected to increase to 3.1 million students.

Characteristics of Postsecondary Students

In fall 2015, some 77 percent of the 10.5 million undergraduate students at 4-year institutions were enrolled full time,
compared with 39 percent of the 6.5 million undergraduate students at 2-year institutions.

% POSTSECONDARY INSTITUTIONS

Characteristics of Degree-Granting Postsecondary Institutions

In academic year 201617, some 27 percent of 4-year institutions had open admissions policies (accepted all
applicants), an additional 27 percent accepted three-quarters or more of their applicants, 32 percent accepted from
one-half to less than three-quarters of their applicants, and 14 percent accepted less than one-half of their applicants.

Characteristics of Postsecondary Faculty
From fall 1999 to fall 2016, the number of faculty in degree-granting postsecondary institutions increased by
51 percent (from 1.0 to 1.5 million). The number of full-time faculty increased by 38 percent over this period, while

the number of part-time faculty increased by 74 percent between 1999 and 2011, and then decreased by 4 percent
between 2011 and 2016.
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@ PROGRAMS, COURSES, AND COMPLETIONS

Undergraduate Degree Fields

In 2015-16, over two-thirds of the 1.0 million associate’s degrees conferred by postsecondary institutions were
concentrated in three fields of study: liberal arts and sciences, general studies, and humanities (381,000 degrees);
health professions and related programs (191,000 degrees); and business (128,000 degrees). Of the 1.9 million
bachelor’s degrees conferred in 2015-16, over half were concentrated in six fields of study: business (372,000 degrees),
health professions and related programs (229,000 degrees), social sciences and history (161,000 degrees), psychology
(117,000 degrees), biological and biomedical sciences (114,000 degrees), and engineering (107,000 degrees).

Graduate Degree Fields

In 2015-16, over half of the 786,000 master’s degrees conferred were concentrated in three fields of study: business
(187,000 degrees), education (146,000 degrees), and health professions and related programs (110,000 degrees). Of the
178,000 doctor’s degrees conferred, almost two-thirds were concentrated in two fields: health professions and related
programs (73,700 degrees) and legal professions and studies (37,000).

Undergraduate Retention and Graduation Rates

About 60 percent of students who began secking a bachelor’s degree at a 4-year institution in fall 2010 completed that
degree within 6 years; the 6-year graduation rate was higher for females than for males (63 vs. 57 percent).

Postsecondary Certificates and Degrees Conferred

The number of postsecondary certificates and degrees conferred at each award level increased between 2000-01 and
2015-16. The number of certificates below the associate’s level conferred during this period increased by 70 percent.
The number of degrees conferred during this period increased by 74 percent at the associate’s level, by 54 percent at
the bachelor’s level, by 66 percent at the master’s level, and by 49 percent at the doctor’s level.

S FINANCES AND RESOURCES

Price of Attending an Undergraduate Institution

In 201516, the average net price of attendance (total cost minus grant and scholarship aid) at 4-year institutions for
first-time, full-time undergraduate students at public institutions was $13,400, compared with $26,200 at private
nonprofit institutions and $22,300 at private for-profit institutions (in constant 201617 dollars).

Loans for Undergraduate Students

In 2015-16, the average annual undergraduate student loan amount of $7,100 was 2 percent lower than the 201011
average of $7,300 (in constant 201617 dollars). Less than half (46 percent) of first-time, full-time undergraduate
students were awarded loan aid in 2015-16, a 4 percentage point decrease from 2010-11 (50 percent).

Sources of Financial Aid

The percentage of first-time, full-time degree/certificate-seeking undergraduate students at 4-year postsecondary
institutions who were awarded financial aid was higher in 201516 (85 percent) than in 200001 (75 percent).

Postsecondary Institution Revenues
Between 2010-11 and 2015-16, revenues from tuition and fees per full-time-equivalent (FTE) student increased by
23 percent at public institutions (from $6,003 to $7,380 in constant 201617 dollars) and by 7 percent at private

nonprofit institutions (from $20,071 to $21,394). At private for-profit institutions, revenues from tuition and fees per
FTE student were 5 percent lower in 201516 than in 201011 ($15,806 vs. $16,698).
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Postsecondary Institution Expenses

In 2015-16, instruction expenses per full-time-equivalent (FTE) student (in constant 2016-17 dollars) was the largest
expense category at public institutions ($10,422) and private nonprofit institutions ($17,860). At private for-profit
institutions, the combined category of student services, academic support, and institutional support expenses per FTE
student was the largest expense category ($10,398).

Population Characteristics and Economic Outcomes
'i'i'i'i'i' POPULATION CHARACTERISTICS

Educational Attainment of Young Adults

Educational attainment rates for 25- to 29-year-olds increased at all levels between 2000 and 2017. During this time,
the percentage who had completed high school increased from 88 to 92 percent, the percentage with an associate’s or
higher degree increased from 38 to 46 percent, the percentage with a bachelor’s or higher degree increased from 29 to
36 percent, and the percentage with a master’s or higher degree increased from 5 to 9 percent.

Youth Neither Enrolled in School nor Working

In 2016, some 17 percent of 20- to 24-year-olds were neither enrolled in school nor working, compared to 12 percent
of 18- and 19-year-olds and 5 percent of 16- and 17-year-olds. In each age group, the percentage who were neither

in school nor working was higher for those in poor households than for those in nonpoor households. For example,
among 20- to 24-year-olds in 2016, some 31 percent of those in poor households were neither in school nor working,
compared to 13 percent of those in nonpoor households.

ECONOMIC OUTCOMES

Annual Earnings of Young Adults

In 2016, the median earnings of young adults with a bachelor’s degree ($50,000) were 57 percent higher than those
of young adult high school completers ($31,800). The median earnings of young adult high school completers were
26 percent higher than those of young adults who did not complete high school ($25,400).

Employment and Unemployment Rates by Educational Attainment
In 2017, the employment rate was higher for young adults with higher levels of educational attainment than for those

with lower levels of educational attainment. For example, the employment rate was 86 percent for young adults with a
bachelor’s or higher degree and 57 percent for those who had not completed high school.

International Comparisons
Y8 ASSESSMENTS

International Comparisons: Reading Literacy at Grade 4

In 2016, the United States, along with 15 other education systems, participated in the new ePIRLS assessment of
students’ comprehension of online information. The average online informational reading score for fourth-grade
students in the United States (557) was higher than the ePIRLS scale centerpoint (500). Only three education systems
(Singapore, Norway, and Ireland) scored higher than the United States.

International Comparisons: U.S. 4th-, 8th-, and 12th-Graders’ Mathematics and
Science Achievement

According to the 2015 Trends in International Mathematics and Science Study (TIMSS), the United States was
among the top 15 educations systems in science (out of 54) at grade 4 and among the top 17 education systems in
science (out of 43) at grade 8. In mathematics, the United States was among the top 20 education systems at grade 4
and top 19 education systems at grade 8.
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International Comparisons: Science, Reading, and Mathematics Literacy of
15-Year-Old Students

In 2015, there were 18 education systems with higher average science literacy scores for 15-year-olds than the United
States, 14 with higher reading literacy scores, and 36 with higher mathematics literacy scores.

Education Expenditures by Country

In 2014, the United States spent $12,300 per full-time-equivalent (FTE) student on elementary and secondary
education, which was 29 percent higher than the OECD average of $9,600. At the postsecondary level, the United
States spent $29,700 per FTE student, which was 81 percent higher than the OECD average of $16,400.

("™ ATTAINMENT

International Educational Attainment

Across OECD countries, the average percentage of the adult population with any postsecondary degree was
36 percent in 2016, an increase of 14 percentage points from 2000. During the same period, the percentage of U.S.
adults with any postsecondary degree increased 9 percentage points to 46 percent.
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The spotlight indicators in this chapter of 7he Condition of Education examine selected topics in greater detail. These
indicators feature innovative data collections and analyses from across the National Center for Education Statistics.

This chapter’s indicators, as well as spotlight indicators and special analyses from previous editions, are available at

The Condition of Education website: http://nces.ed.gov/programs/coe.
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Early Childhood Care Arrangements: Choices

and Costs

Child care costs have changed over time for children under the age of 6 who are
not yet enrolled in kindergarten. In 2016, the average hourly out-of-pocket expense
for families of children in center-based care was 72 percent higher than in 2001
(57.60 vs. $4.42, in constant 2016-17 dollars), the expense for families of children
in nonrelative care was 48 percent higher than in 2001 ($6.54 vs. $4.42), and the
expense for families of children in relative care was 79 percent higher than in 2001

($4.99 vs. $2.78).

Child care arrangements are influential in children’s

early education; children often learn skills in child care
settings that not only are important for kindergarten entry
but also can have a lasting impact on their development
into adulthood.»? In 2016, about 60 percent of the

21.4 million children under 6 years old who were not yet
enrolled in kindergarten were in some type of nonparental
care arrangement on a regular basis. Newly released data
from the 2016 Early Childhood Program Participation
survey (ECPP), a part of the National Household
Education Surveys (NHES) Program, provide new
insights about children’s participation in nonparental care
arrangements, including relative care, nonrelative care,
and center-based care arrangements.

This spotlight uses ECPP survey data to explore whether
children’s parents report that there are good choices for
child care or early childhood programs (also referred to
as “child care” in this indicator) where they live; how
much difficulty they have finding the type of child care
they want for their children; what the primary reason is
for the difficulty finding child care; and what the average
out-of-pocket costs are for child care arrangements.
Findings are presented overall, as well as by children’s age,
race/ethnicity, household income, and geographic locale
(urban, suburban, town, or rural).
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Early Childhood Care Arrangements: Choices and Costs Spotlights

Figure 1. Percentage distribution of children by whether their parents/guardians felt there were good choices for child
care or early childhood programs where they live, by selected child and family characteristics: 2016

Age of child Race/ethnicity!

Percent Percent
100 ~ 100

90 - 90

80 - 80

70 - 70

60 - 60

50 ~ 50

40 - 40

30 - 30
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Total Under 1 1to2 3to5 White Black Hispanic Asian Two or
year old years old years old more races - Do not know
Household income Locale ENo
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or less to to fo $100,000
$50,000 $75,000 $100,000

! Reporting standards for Pacific Islanders and American Indians/Alaska Natives were not met; therefore, data for these groups are not shown in the figure.
Race categories exclude persons of Hispanic ethnicity.

NOTE: Data represent children who were under 6 years old and were not yet in kindergarten. Detail may not sum to fotals because of rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Early Childhood Program Participation Survey of the National Household
Education Surveys Program (ECPP-NHES:2016). See Digest of Education Statistics 2017, table 202.30b.
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Early Childhood Care Arrangements: Choices and Costs

In 2016, some 57 percent of children under 6 years old?
had parents* who reported that they felt there were good
choices for child care where they lived. About 17 percent
of children had parents who did not feel there were

good choices, and the remaining 26 percent did not
know whether there were good choices where they lived.
These percentages were not measurably different from
the corresponding percentages in 2012. In 2016, the
percentage of children whose parents felt there were good
choices for child care was highest for children 3 to 5 years
old (65 percent), next highest for children 1 to 2 years
old (54 percent), and lowest for children under 1 year old
(48 percent).’ The percentages of children under age 6
whose parents felt there were good choices for child care
were higher for White children (63 percent), children

of Two or more races (59 percent), and Black children
(59 percent) than for Asian (49 percent) and Hispanic
children (46 percent).

In 2016, the percentage of children under 6 years old
whose parents reported that they felt there were good
choices for child care was highest in households with
incomes of over $100,000. Specifically, 69 percent of
children in households with incomes of over $100,000
had parents who felt there were good choices for child
care, compared with 59 percent for children in households

Spotlights

with incomes of $75,001 to $100,000, 56 percent for
children in households with incomes of $20,000 or less,
52 percent for children in households with incomes

of $50,001 to $75,000, and 48 percent for children

in households with incomes of $20,001 to $50,000.

In addition, the percentage of children whose parents
felt there were good choices for child care was higher

for children in households with incomes of $75,001 to
$100,000 than for children in households with incomes of
$20,001 to $50,000 and incomes of $50,001 to $75,000.
However, the percentage of children whose parents felt
there were good choices for child care was higher for
children in households with incomes of $20,000 or less
than for children in households with incomes of $20,001
to $50,000.

With respect to the location of the home, the percentage
of children under 6 years old whose parents felt there were
good choices for child care was higher for children living
in towns (61 percent) and suburban areas (60 percent)
than for children in cities (54 percent) in 2016. In
addition, the percentage of children whose parents felt
there were good choices for child care was higher for
children living in suburban areas than in rural areas

(54 percent).
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Early Childhood Care Arrangements: Choices and Costs Spotlights

Figure 2. Percentage distribution of children by their parents/guardians’ reported level of difficulty finding the type of child
care or early childhood program they wanted, by selected child and family characteristics: 2016

Age of child Race/ethnicity’

Percent Percent
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0 Ol [ w0 | [ w ] [ 10|

80 80 [ — - — - — —

70 70

60 60

50 50

40 40

30 30

20 20

10 10

0 ;
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I Interpret data with caution.The coefficient of variation (CV) for this estimate is between 30 and 50 percent.

' Reporting standards for Pacific Islanders and American Indians/Alaska Natives were not met; therefore, data for these groups are not shown in the figure.
Race categories exclude persons of Hispanic ethnicity.

NOTE: Data represent children who were under 6 years old and were not yet in kindergarten. Data exclude children whose parents/guardians did not try to
find care. Detail may not sum to totals because of rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Early Childhood Program Participation Survey of the National Household
Education Surveys Program (ECPP-NHES:2016). See Digest of Education Statistics 2017, table 202.30b.
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Early Childhood Care Arrangements: Choices and Costs

Of children whose parents reported that they tried to find
child care for them, 49 percent had parents who had “no
difficulty” finding the type of care they wanted in 2016,
which was higher than the corresponding percentage in
2012 (42 percent). In 2016, some 16 percent of children
had parents who had “a little difficulty” finding the type
of care they wanted, and 17 percent had parents who had
“some difficulty” in doing so; both percentages were lower
than their corresponding percentages in 2012 (19 and

22 percent, respectively). The percentage of children
whose parents reported having “a lot of difficulty” finding
the type of care they wanted in 2016 (11 percent) was not
measurably different from the corresponding percentage
in 2012. The percentage of children whose parents “did
not find the type of care they wanted” in 2016 (7 percent)
was higher than the corresponding percentage in 2012

(5 percent).

Spotlights

Whether parents reported having difficulty finding the
type of child care they wanted in 2016 varied according to
their children’s age. For children whose parents reported
that they tried to find child care for their children,

55 percent of 3- to 5-year-olds had parents who had no
difficulty finding the care they wanted. This percentage
was higher than the corresponding percentages for
children 1 to 2 years old (45 percent) and for those under
1 year old (42 percent). When the data are examined by
race/ethnicity, a higher percentage of White children

(53 percent) had parents who had no difficulty finding the
type of care they wanted, compared with the percentages
of Asian children (43 percent) and children of Two

or more races (41 percent). No measurable differences

by household income or locale were observed in the
percentages of children whose parents reported no
difficulty finding the type of care they wanted.
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Early Childhood Care Arrangements: Choices and Costs Spotlights

Figure 3. Percentage distribution of children by their parents/guardians’ primary reason for difficulty finding child care or
an early childhood program, by selected child and family characteristics: 2016
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or less to to to $100,000
$50,000 $75,000 $100,000

! Inferpret data with caution.The coefficient of variation (CV) for this estimate is between 30 and 50 percent.

' Reporting standards for Pacific Islanders and American Indians/Alaska Natives were not met; therefore, data for these groups are not shown in the figure.
Race categories exclude persons of Hispanic ethnicity.

NOTE: Data represent children who were under 6 years old and were not yet in kindergarten. Estimates exclude children whose parent/guardian reported
either "have not tried fo find care” or "no difficulty” finding the type of child care or early childhood program wanted. In addition, estimates also excluded nine
cases whose parent/guardian reported “not applicable, did not look for care” in the open-ended response of “some other reason.” Categories not shown

in the figure have been suppressed because reporting standards were not met; either there are too few cases for a reliable estimate or the coefficient of
variation (CV) is 50 percent or greater. Detail may not sum to totals because of rounding and suppressed data.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Early Childhood Program Participation Survey of the National Household
Education Surveys Program (ECPP-NHES:2016). See Digest of Education Statistics 2017, table 202.30a.
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Early Childhood Care Arrangements: Choices and Costs

Among children whose parents reported difficulty finding
child care in 2016, some 32 percent had parents who cited
cost as the primary reason. Lower percentages of children
had parents who cited the following as their primary
reason for difficulty finding child care: lack of open slots
for new children (27 percent), quality (22 percent), and
location (9 percent). In addition, 2 percent of children had
parents who reported that needing a program for children
with special needs was the primary reason for difficulty
finding care, and 7 percent had parents who reported
other reasons.®

Among children whose parents reported difficulty finding
child care in 2016, the percentage whose parents reported
a lack of open slots for new children or location as the
primary reason for the difficulty varied by children’s

age. A higher percentage of children under 1 year old

(36 percent) than children 1 to 2 years old and 3 to 5 years
old (25 percent each) had parents who reported that a
lack of open slots was the primary reason for the difficulty
finding care. Also, the percentage of children whose
parents reported that location was the primary reason for
the difficulty finding care was higher for children 3 to

5 years old (13 percent) than for children under 1 year old
and children 1 to 2 years old (6 percent each).

When the data are examined by race/ethnicity, in 2016
a lower percentage of Asian children (20 percent) than
White children (30 percent) had parents who reported a
lack of open slots for new children as the primary reason
for difficulty finding care. The percentage of children
whose parents reported that quality was the primary
reason for difficulty finding care was lower for Hispanic
children (13 percent) than for Black (21 percent), White
(27 percent), and Asian children (29 percent). In addition,
a lower percentage of children of Two of more races

(17 percent) than White and Asian children had parents
who reported quality as the primary reason.

Spotlights

When the data are examined by household income

level, in 2016 the percentage of children whose parents
reported cost as the primary reason for difficulty finding
care was lower for children in households with incomes
over $100,000 (24 percent) than for children with
household incomes of $50,001 to $75,000 (35 percent),
$75,001 to $100,000 (35 percent), and $20,001 to
$50,000 (40 percent). In comparison, the percentage

of children whose parents reported a lack of open slots
for new children as the primary reason for the difficulty
was higher for children in households with incomes over
$100,000 (35 percent) than for children in households
with lower income levels (ranging from 21 to 25 percent).
The percentage of children whose parents reported that
location was the primary reason for the difficulty finding
child care was higher for children in households with
incomes of $20,000 or less (18 percent) than for children
in households with incomes of $20,001 to $50,000

(8 percent), $75,000 to $100,000 (6 percent), and over
$100,000 (6 percent).

When the data are examined by geographic locale, in
2016 a higher percentage of children in suburban areas
(35 percent) than in rural areas (26 percent) had parents
who cited cost as the primary reason for the difficulty
finding care, and a higher percentage of children in cities
(31 percent) than in suburban areas (24 percent) had
parents who cited a lack of open slots for new children

as the primary reason for difficulty. Quality was more
commonly cited as the primary reason for difficulty
finding care among the parents of children in suburban
areas (24 percent) than of those in rural areas (16 percent),
and location was more commonly cited as the primary
obstacle for parents of children in rural areas (18 percent)
than for parents of children in towns (10 percent),
suburban areas (9 percent), and cities (6 percent).
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Early Childhood Care Arrangements: Choices and Costs

Spotlights

Figure 4. Average hourly out-of-pocket child care expense for children under 6 years old and not yet in kindergarten
whose families paid for child care, by primary type of child care arrangement: 2001 and 2016

Dollars

Center-based care!

Nonrelative care

[In constant 2016-17 dollars]
s —r—————————

Relative care

Primary care arrangement

Il 2001

[ 2016

! Center-based arrangements include day care centers, Head Start programs, preschools, prekindergartens, and childhood programs.

NOTE: Average hourly expenses are reported in constant 2016-17 dollars, adjusted using the Consumer Price Index (CPI). Estimates include only those
children whose families paid at least part of the cost out of pocket for their child to receive nonparental care at least weekly. Children for whom no fee

was charged, or for whom another source paid the entire fee, are excluded from the estimates. A child’s primary arrangement is the regular nonparental
care arrangement or early childhood education program in which the child spent the most fime per week. In 2001, National Household Education Surveys
Program (NHES) surveys were administered via felephone with an inferviewer. For NHES: 2016, initial contact with all respondents was by mail, and the majority
of respondents received paper-and-pencil questionnaires. However, as an experiment with web use, a small sample of NHES:2016 respondents received

mailed invitations fo complete the survey online.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Early Childhood Program Participation Survey of the National Household
Education Surveys Program (ECPP-NHES: 2001 and 2016). See Digest of Education Statistics 2017, table 202.30c.

The NHES Early Childhood Program Participation
survey also asked parents about hourly out-of-pocket
expenses for their children’s primary child care
arrangements. In 2016, the average hourly out-of-pocket
expense was $7.60 for children in center-based programs,
$6.54 for children in nonrelative care, and $4.99 for
children in relative care. For all three child care types, the
average hourly out-of-pocket expense in 2016 was higher

than in 2001 (in constant 2016-17 dollars). The average
hourly out-of-pocket expense for families of children in
center-based care in 2016 was 72 percent higher than

in 2001 ($7.60 vs. $4.42), the expense for families of
children in nonrelative care was 48 percent higher than
in 2001 ($6.54 vs. $4.42), and the expense for families
of children in relative care was 79 percent higher than in

2001 ($4.99 vs. $2.78).
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Early Childhood Care Arrangements: Choices and Costs Spotlights

Figure 5. Average hourly out-of-pocket child care expense for children under 6 years old and not yet in kindergarten
whose families paid for child care, by primary type of child care arrangement and race/ethnicity: 2016

Dollars
% —

12 $11.59

$10.19!

Relative care

Center-based care! Nonrelative care

Primary care arrangement

W white [ Black [ Hispanic [] Asian [ ] Two or more races

I Interpret data with caution. The coefficient of variation (CV) for this estimate is between 30 and 50 percent.

1 Reporting standards not met. Either there are too few cases for a reliable estimate or the coefficient of variation (CV) is 50 percent or greater.

! Centerbased arrangements include day care cenfers, Head Start programs, preschools, prekindergartens, and childhood programs.

NOTE: Reporting standards for Pacific Islanders and American Indians/Alaska Natives were not met; therefore, data for these groups are not shown in

the figure. Estimates include only those children whose families paid at least part of the cost out of pocket for their child to receive nonparental care at
least weekly. Children for whom no fee was charged, or for whom another source paid the entire fee, are excluded from the estimates. A child’s primary
arrangement is the regular nonparental care arrangement or early childhood education program in which the child spent the most time per week. Race
categories exclude persons of Hispanic ethnicity.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Early Childhood Program Participation Survey of the National Household
Education Surveys Program (ECPP-NHES: 2016). See Digest of Education Statistics 2017, table 202.30c.

In 2016, there was no measurable variation across
children’s age groups in the average hourly out-of-pocket
expenses for children in center-based care, nonrelative
care, and relative care. In addition, no measurable
differences were observed across children’s racial/ethnic
groups in families’ out-of-pocket expenses for nonrelative

care or relative care. However, the average hourly out-of-
pocket expense in 2016 for center-based care for families
of Asian children ($11.59) was higher than the expenses
for families of children of Two or more races ($7.57),
families of White children ($7.36), and families of Black
children ($5.92).
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Early Childhood Care Arrangements: Choices and Costs

Spotlights

Figure 6. Average hourly out-of-pocket child care expense for children under 6 years old and not yet in kindergarten
whose families paid for child care, by primary type of child care arrangement and household income: 2016

Dollars

$16,

Center-based care!

Nonrelative care

Relative care

Primary care arrangement

[l 520,000 or less [l $20,001 to $50,000 [] $50,001 to $75,000 [ | $75,001 to $100,000 [] Over $100,000

T Reporting standards not met. Either there are too few cases for a reliable estimate or the coefficient of variation (CV) is 50 percent or greater.

! Centerbased arrangements include day care centers, Head Start programs, preschools, prekindergartens, and childhood programs.

NOTE: Estimates include only those children whose families paid at least part of the cost out of pocket for their child to receive nonparental care at
least weekly. Children for whom no fee was charged, or for whom another source paid the entire fee, are excluded from the estimates. A child’s primary
arrangement is the regular nonparental care arrangement or early childhood education program in which the child spent the most time per week.
SOURCE: U.S. Department of Education, National Center for Education Statistics, Early Childhood Program Participation Survey of the National Household
Education Surveys Program (ECPP-NHES: 2016). See Digest of Education Statistics 2017, table 202.30c.

In 2016, families at the highest income level tended to
have a higher hourly out-of-pocket expense for center-
based and nonrelative child care, on average, than
families at lower income levels. Specifically, families with
household incomes over $100,000 had a higher hourly
out-of-pocket expense ($9.27) for center-based care,
compared with families with lower household incomes.
In addition, the average hourly out-of-pocket expense for
children who were in center-based care was higher for
families with household incomes of $75,000 to $100,000
($7.13) than for families with household incomes of
$20,001 to $50,000 ($5.33) and $20,000 or less ($4.29).
And the average hourly out-of-pocket expense for
children in center-based care was higher for families with

household incomes of $50,001 to $75,000 ($6.04) than
for families with household incomes of $20,000 or less.

The average houtly out-of-pocket expense for children in
nonrelative care was higher for families with household
incomes of over $100,000 ($7.83) than for families with
household incomes of $75,000 to $100,000 ($5.54),
$20,001 to $50,000 ($5.43), and $50,001 to $75,000
($4.20). The average houtly out-of-pocket expense for
relative care was higher for children in families with
household incomes of over $100,000 ($6.06) than in
families with household incomes of $20,000 or less
($3.80), but there were no other measurable differences in
relative care expenses by houschold income in 2016.
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Early Childhood Care Arrangements: Choices and Costs Spotlights

Figure 7. Average hourly out-of-pocket child care expense for children under 6 years old and not yet in kindergarten
whose families paid for child care, by primary type of child care arrangement and locale: 2016
Dollars
16,
20

$7.69

Center-based care!

Nonrelative care

Relative care

Primary care arrangement

B city [l suburban

[] Town [] Rural

T Reporting standards not met. Either there are too few cases for a reliable estimate or the coefficient of variation (CV) is 50 percent or greater.

! Center-based arrangements include day care cenfers, Head Start programs, preschools, prekindergartens, and childhood programs.

NOTE: Estimates include only those children whose families paid at least part of the cost out of pocket for their child to receive nonparental care at
least weekly. Children for whom no fee was charged, or for whom another source paid the entire fee, are excluded from the estimates. A child’s primary
arrangement is the regular nonparental care arrangement or early childhood education program in which the child spent the most time per week.
SOURCE: U.S. Department of Education, National Center for Education Statistics, Early Childhood Program Participation Survey of the National Household
Education Surveys Program (ECPP-NHES:2016). See Digest of Education Statistics 2017, table 202.30c.

The families of children living in cities and suburban
areas tended to have a higher average hourly out-of-pocket
expense for child care than the families of children living
in rural areas and towns. For example, the expense for
families of children in center-based care was higher in
cities ($8.65) and suburban areas ($7.89) than in rural
areas ($5.58) and towns ($4.50). Similarly, the out-of-

pocket expense for families of children in nonrelative care
was higher in cities ($7.07) and suburban areas ($7.69)
than in rural areas ($4.55) and towns ($4.32). Also, the
expense for families of children in relative care was higher
in cities ($5.31) and suburban areas ($5.52) than in rural
areas ($2.89).

Endnotes:

! Flanagan, K.D., and McPhee, C. (2009). The Children Born in
2001 at Kindergarten Entry: First Findings From the Kindergarten
Data Collections of the Early Childhood Longitudinal Study, Birth
Cohort (ECLS-B) (NCES 2010-005). U.S. Department of
Education. Washington, DC: National Center for Education
Statistics. Retrieved May 1, 2018, from https://nces.ed.gov/
pubsearch/pubsinfo.asp?pubid=2010005.

2 Heckman, J.J., Moon, S.H., Pinto, R., Savelyev, PA., and
Yavitz, A. (2010). The Rate of Return to the HighScope Perry
Preschool Program. Journal of Public Economics, 94(1): 114-128.
Retrieved February 16, 2018, from https://www.sciencedirect.
com/science/article/pii/S0047272709001418.

3 In the remainder of the indicator, reference to “children under
6 years old” excludes children who are already enrolled in
kindergarten or above.

4 In this indicator, parents refer to parents or guardians.

> In comparison, the percentage of children whose parents did not
know whether there were good choices for child care was highest
for children under 1 year old (36 percent), followed by those who
were 1 to 2 years old (29 percent), and was lowest for children

3 to 5 years old (18 percent).

¢ Due to unstable estimates or unmet reporting standards, the
primary reasons of “needing a program for children with special
needs” and “some other reason” are not discussed across the
selected child and family characteristics.

Reference tables: Digest of Education Statistics 2017, tables
202.30, 202.30a, 202.30b, and 202.30c

Related indicators and resources: Early Childcare and
Education Arrangements [Status and Trends in the Education

of Racial and Ethnic Groups); Preschool and Kindergarten
Enrollment; Primary Early Care and Education Arrangements and
Achievement at Kindergarten Entry

Glossary: Household, Racial/ethnic group
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Spotlights

Characteristics of Public School Teachers Who
Completed Alternative Route to Certification Programs

Approximately 18 percent of public school teachers in 2015-16 had entered
teaching through an alternative route to certification program. Compared to those
who entered through a traditional route, a higher percentage of alternative route
teachers were Black (13 vs. 5 percent), Hispanic (15 vs. 8 percent), of Two or more
races (2 vs. 1 percent), and male (32 vs. 22 percent).

Of the 3.8 million public school teachers working in
school year 2015-16, approximately 676,000 (18 percent)
had entered teaching through an alternative route to
certification program.! While the traditional route

to certification typically requires the completion of a
postsecondary degree in education, many alternative
route programs are designed for individuals who have
already completed a degree in a different field without
teacher education courses.? These alternative pathways
into the teaching profession may have important
implications for the supply of teachers in the labor
market, especially in the context of the declining number
of bachelor’s and master’s degrees awarded in education?
and persistent teacher shortages in certain subjects and
categories of schools.*

The National Teacher and Principal Survey (NTPS) from
the National Center for Education Statistics provides
new insights about alternative route teachers in public
elementary and secondary schools. This spotlight indicator
uses N'TPS data to examine the characteristics of teachers
who entered teaching through alternative route to
certification programs and compares them to those who
entered through traditional routes. The indicator also
describes the percentage of teachers in various academic
subjects and categories of schools who entered teaching
through an alternative route.
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Characteristics of Public School Teachers Who Completed Spotlights
Alternative Route to Certification Programs

Figure 1. Percentage distribution of public elementary and secondary school teachers, by route to certification and race/
ethnicity: 2015-16

Percent
100 o
90 — —
80 o
70 ~  [] Two or more races
American Indian/
60 o - Alaska Native
50 - |:| Asian
|:| Hispanic
40 M Black
30 |l wnite
20 .
10 —
0

Traditional route to certification Alternative route to certification

NOTE: Teachers were asked whether they entered teaching through an alternative route to certification program, which is a program that was designed to
expedite the transition of nonteachers to a feaching career (for example, a state, district, or university alternative route to certification program). Data are
based on a head count of full-time and part-time teachers rather than on the number of full-time-equivalent teachers. Detail may not sum to totals because
of rounding. Race categories exclude persons of Hispanic ethnicity. Data for American Indian/Alaska Native teachers who entered teaching through a
fraditional route and Pacific Islander feachers who entered teaching through traditional and alternative routes round to zero and are not displayed.
SOURCE: U.S. Department of Education, National Center for Education Statistics, National Teacher and Principal Survey (NTPS), *Public School Teacher Data
File, 2015-16. See Digest of Education Statistics 2017, table 209.24.

In 2015-16, the percentage of public school teachers contrast, the percentage of teachers who were White

who were members of racial/ethnic minority groups was lower among alternative route teachers (66 percent)
was generally higher among those who had entered than among traditional route teachers (83 percent).
teaching through an alternative route to certification The percentage of alternative route teachers who were
than among those who entered through a traditional Asian (3 percent) was not measurably different from
route. The percentages of alternative route teachers who the percentage of traditional route teachers who were
were Hispanic (15 percent), Black (13 percent), of Two Asian (2 percent). The percentages of teachers who were
or more races (2 percent), and American Indian/Alaska Pacific Islander and American Indian/Alaska Native were
Native (1 percent) were higher than the percentages for 1 percent or less among both alternative and traditional
traditional route teachers (8 percent, 5 percent, 1 percent, route teachers.

and less than one-half of 1 percent, respectively). In
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Characteristics of Public School Teachers Who Completed Spotlights
Alternative Route to Certification Programs

Figure 2. Percentage distribution of public elementary and secondary school teachers, by route to certification and sex:
2015-16
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NOTE: Teachers were asked whether they entered teaching through an alternative route to certification program, which is a program that was designed to
expedite the transition of nonteachers to a feaching career (for example, a state, district, or university alternative route to certification program). Data are
based on a head count of full-time and part-time teachers rather than on the number of full-time-equivalent teachers.

SOURCE: U.S. Department of Education, National Center for Education Statistics, National Teacher and Principal Survey (NTPS), "Public School Teacher Data
File,” 2015-16. See Digest of Education Statistics 2017, table 209.24.

The distribution of teachers by sex also differed between among alternative route teachers (32 percent) than among
alternative and traditional route teachers in 2015-16. traditional route teachers (22 percent).
The percentage of teachers who were male was higher
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Characteristics of Public School Teachers Who Completed
Alternative Route to Certification Programs

Spotlights

Figure 3. Percentage distribution of public elementary and secondary school teachers, by route to certification and main

activity the year before teaching: 2015-16
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! Other includes caring for other family members, military service, unemployed and seeking work, and retired from another job.

NOTE: Includes only those teachers whose first year of teaching was between 2011-12 and 2015-16.Teachers were asked whether they entered teaching
through an alfernative route to certification program, which is a program that was designed to expedite the transition of nonteachers to a teaching career
(for example, a state, district, or university alternative route fo certification program). Data are based on a head count of ful-ime and part-time teachers

rather than on the number of full-time-equivalent teachers.

SOURCE: U.S. Department of Education, National Center for Education Statistics, National Teacher and Principal Survey (NTPS), *Public School Teacher Data

File,” 2015-16. See Digest of Education Statistics 2017, table 209.24.

Public school teachers’ prior work experiences also
differed between those who entered teaching through
an alternative route to certification program and those
who entered through a traditional route. For teachers
whose first year of teaching was between school years
2011-12 and 2015-16, N'TPS collected data on their
main activity the year before they started teaching.
Over half (57 percent) of traditional route teachers were
students at a college or university the year before they
began teaching, compared to 24 percent of alternative
route teachers. A greater percentage of traditional route
teachers also reported that they were substitute teachers
prior to their first year of teaching (15 percent) than did
alternative route teachers (13 percent). In contrast, the
following activities were more commonly reported among

alternative route teachers than among traditional route
teachers: working in a field outside of education (30 vs.

9 percent), working in education but not as a teacher

(23 vs. 13 percent), and teaching at a college or university
(3 vs. 1 percent). There was no measurable difference
between alternative and traditional route teachers in

the percentage who reported teaching in a preschool

the year before they began teaching at the K-12 level

(2 and 3 percent, respectively). Two percent of traditional
route teachers and 5 percent of alternative route teachers
reported that their main activity the year before teaching
was caring for family members, serving in the military,
seeking work while unemployed, or being retired from
another job (these four activities are combined as “other”
in figure 2).
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Characteristics of Public School Teachers Who Completed
Alternative Route to Certification Programs

Spotlights

Figure 4. Percentage of public elementary and secondary school teachers who had entered teaching through an
alternative route to certification program, by main teaching assignment: 2015-16

Main teaching assignment

Average for all main
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NOTE: Teachers were asked whether they enfered teaching through an alternative route to certification program, which is a program that was designed to
expedite the transition of nonfeachers fo a teaching career (for example, a state, district, or university alternative route to certification program). Data are
based on a head count of full-ime and part-time teachers rather than on the number of full-time-equivalent teachers.

SOURCE: U.S. Department of Education, National Center for Education Statistics, National Teacher and Principal Survey (NTPS), “Public School Teacher Data

File,” 2015-16. See Digest of Education Statistics 2017, table 209.24.

Data from NTPS can also be used to examine how the
percentage of alternative route teachers varies by subject
taught and school characteristics. On average, 18 percent
of all public school teachers in 2015-16 reported that they
had entered the teaching profession through an alternative
route to certification program. The percentage of teachers
who entered through an alternative route was higher than
average for teachers whose main teaching assignment

was career or technical education (37 percent), natural
sciences (28 percent), foreign languages (26 percent),

English as a second language (24 percent), mathematics
and computer science (22 percent), and special education
(20 percent). The percentage of teachers who entered
through an alternative route was lower than average for
teachers whose main teaching assignment was arts and
music (13 percent), elementary education (11 percent),
and health education (11 percent). The percentages of
English/language arts and social sciences teachers (both
18 percent) who entered through an alternative route were
not measurably different from the average.
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Characteristics of Public School Teachers Who Completed
Alternative Route to Certification Programs

Spotlights

Figure 5. Percentage of public elementary and secondary school teachers who had entered teaching through an
alternative route to certification program, by school classification and level: 2015-16

Average for 18
all schools
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NOTE: Teachers were asked whether they entered teaching through an alternative route to certification program, which is a program that was designed to
expedite the transition of nonteachers to a feaching career (for example, a state, district, or university alternative route to certification program). Data are
based on a head count of full-time and part-time teachers rather than on the number of ful-ime-equivalent teachers.

SOURCE: U.S. Department of Education, National Center for Education Statistics, National Teacher and Principal Survey (NTPS), "Public School Teacher Data

File,” 2015-16. See Digest of Education Statistics 2017, table 209.24.

In 2015-16, the prevalence of alternative route teachers
also varied between charter schools and traditional
public schools and among elementary, middle, secondary,
and combined schools. The percentage of public school
teachers who entered teaching through an alternative
route to certification program was higher for charter
schools (25 percent) than for traditional public schools

(17 percent). By school level, the percentage of teachers
who entered through an alternative route was highest for
high schools (25 percent). Lower percentages of teachers at
combined elementary and secondary schools (20 percent),
middle schools (19 percent), and elementary schools

(13 percent) entered through an alternative route to
certification program.
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Characteristics of Public School Teachers Who Completed Spotlights
Alternative Route to Certification Programs

Figure 6. Percentage of public elementary and secondary school teachers who had entered teaching through an
alternative route to certification program, by percentage of racial/ethnic minority students in school: 2015-16
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NOTE: Excludes the 7 percent of teachers for whom the percentage of racial/ethnic minority enroliment in the school was not available. Minority enroliment

is the combined enroliment of students who are Black, Hispanic, Asian, Pacific Islander, American Indian/Alaska Native, and of Two or more races. Teachers
were asked whether they entered feaching through an alternative route to certification program, which is a program that was designed to expedite the
fransition of nonfeachers to a teaching career (for example, a state, district, or university alternative route to certification program). Data are based on a head
count of ful-ime and parttime teachers rather than on the number of full-time-equivalent teachers.

SOURCE: U.S. Department of Education, National Center for Education Statistics, National Teacher and Principal Survey (NTPS), "Public School Teacher Data
File,” 2015-16. See Digest of Education Statistics 2017, table 209.24.

In 2015-16, public schools in which at least three-quarters  contrast, the percentages of alternative route teachers

of students were racial/ethnic minorities had percentages were lower than average in schools where less than half

of alternative route teachers that were higher than the of students were minorities, including schools with less
national average of 18 percent. Among schools with 75 to  than 10 percent minority enrollment (9 percent alternative
89 percent minority enrollment, 23 percent of teachers route teachers), schools with 10 to 24 percent minority
had entered teaching through an alternative route to enrollment (12 percent alternative route teachers), and
certification program. Among schools with 90 percent schools with 25 to 49 percent minority enrollment

or more minority enrollment, 27 percent of teachers (16 percent alternative route teachers).

had entered teaching through an alternative route. In
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Figure 7. Percentage of public elementary and secondary school teachers who had entered teaching through an
alternative route to certification program, by percentage of students in school who were eligible for free or

reduced-price lunch: 2015-16
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NOTE: For more information on free or reduced-price lunch eligibility and its relationship to poverty, see the Forum Guide fo Alternative Measures of
Socioeconomic Status in Education Data Systems.Teachers were asked whether they entered teaching through an alternative route to certification program,
which is a program that was designed to expedite the transition of nonteachers fo a teaching career (for example, a state, district, or university alternative route
to certification program). Data are based on a head count of fullime and part-time teachers rather than on the number of full-time-equivalent teachers.
SOURCE: U.S. Department of Education, National Center for Education Statistics, National Teacher and Principal Survey (NTPS), "Public School Teacher Data

File,” 2015-16. See Digest of Education Statistics 2017, table 209.24.

The percentage of alternative route teachers also varied
by school poverty level, as measured using the percentage
of students in the school who were eligible for free or
reduced-price lunch (FRPL) under the National School
Lunch Program. While the FRPL data have a number

of limitations, they are a widely used proxy for student
poverty.’ In this indicator, high-poverty schools are
defined as public schools where 76 percent or more of the
students are eligible for FRPL, and low-poverty schools

are defined as public schools where 25 percent or less of
the students are eligible for FRPL. In 2015-16, high-
poverty schools had a higher than average percentage of
alternative route teachers (21 percent), and low-poverty
schools had a lower than average percentage of alternative
route teachers (14 percent). Schools that did not
participate in the free or reduced-price lunch program also
had a higher than average percentage of alternative route
teachers (24 percent).

Endnotes:

! Data are based on a head count of full-time and part-time
teachers rather than on the number of full-time-equivalent
teachers. All states except Alaska offered alternative route to
certification programs in 2015. Program providers varied widely
from state to state, including school districts, colleges and
universities, and nonprofit and for-profit organizations. For

more information, see National Council on Teacher Quality.
(2015). State Policy Yearbook Database: 2015. Washington, DC:
Author. Retrieved February 13, 2018, from https://www.nctq.org/

vearbook/home.
2 Woods, J.R. (2016). Mitigating Teacher Shortages: Alternative

Teacher Certification (Teacher Shortage Series Policy Brief).
Denver, CO: Education Commission of the States. Retrieved

February 13, 2018, from https://www.ecs.org/mitigating-teacher-
shortages-alternative-teacher-certification/.

3 For more information on the number of degrees awarded in the
field of education, see indicators Undergraduate Degree Fields
and Graduate Degree Fields.

4 Aragon, S. (2016). Teacher Shortages: What We Know

(Teacher Shortage Series Policy Brief). Denver, CO: Education
Commission of the States. Retrieved February 13, 2018, https://
www.ecs.org/teacher-shortages/.

> For more information on eligibility for free or reduced-price
lunch and its relationship to poverty, see the Forum Guide to
Alternative Measures of Socioeconomic Status in Education Data

Systems.

Reference tables: Digest of Education Statistics 2017, table 209.24
Related indicators and resources: Characteristics of Public

School Teachers; Teacher Turnover: Stayers, Movers, and Leavers
[web-only]

Glossary: Combined school, Elementary school, Free or reduced-
price lunch, National School Lunch Program, Public school or
institution, Racial/ethnic group, Secondary school
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Spotlights

Trends in Student Loan Debt for Graduate School
Completers

Average loan balances for students who completed a research or professional
doctorate increased between 1999-2000 and 2015-16 for all degree programs
for which data were available (in constant 2016-17 dollars). Average loan
balances approximately doubled for those who completed medical doctorates
(from $124,700 to $246,000, an increase of 97 percent), Ph.D.'s outside the field
of education (from $48,400 to $98,800, an increase of 104 percent), and other
non-Ph.D. doctorates (from $64,500 to $132,200, an increase of 105 percent).

Recently released data from the National Postsecondary * institutional control (public, private nonprofit, or
Student Aid Survey (NPSAS)! shed new light on how private for-profit).

the student loan burden of graduate school completers
has changed over time. This spotlight analysis uses
NPSAS data to describe the percentage of graduate school
completers who hold student loans from undergraduate or
graduate education and, for those who have student loans,
the average combined balance for undergraduate and
graduate school loans. Specifically, the analysis examines

This indicator uses data on the combined balance of
undergraduate and graduate student loans to examine
the total student loan debt burden that a typical
graduate school completer faces as he or she enters the
workforce. The data represent the principal balance
(excluding interest) as of June 30th of the survey year.
For example, the 2015-16 data represent balances as
how tren(.is .in student loan debt vary by the following of June 3(F)), 2016. The data includep federal and private
characteristics: student loans, but exclude Parent PLUS loans.® Data on

. raduate student loans only (separate from undergraduate
* broad degree type (postbaccalaureate certificate,? & y (sep &

, 3 4 . loans) are available in Digest of Education Statistics 2017,
master’s degree,? research doctorate,* or professional -
table 332.45. All dollar amounts are expressed in constant

5
doctorate®), 2016-17 dollars.

* specific degree program (for example, law,
medicine, or business administration), and
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Trends in Student Loan Debt for Graduate School Completers  Spotlights

Figure 1. Percentage of graduate school completers with student loans, by degree type: 2015-16

Percent
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certificate research professional’
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! Includes chiropractic, dentistry, law, medicine, optometry, pharmacy, podiatry, and veterinary medicine.

NOTE: Data refer fo students who complefed graduate degrees in 2015-16. Includes student loans for undergraduate and graduate studies.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 2015-16 National Postsecondary Student Aid Study (NPSAS:16). See Digest of
Education Statistics 2017, table 332.45.

In 2015-16, a higher percentage of students who completers with student loans was higher in 2015-16
completed professional doctorates (such as a medical than in 1999-2000 (60 vs. 47 percent). For other degree
doctorate or law degree) had student loans (75 percent) types, the percentage of completers with student loans in
than those who completed master’s degrees (60 percent), 2015-16 was not measurably different from the percentage
postbaccalaureate certificates (55 percent), and research with student loans in 1999-2000.

doctorates (48 percent). The percentage of master’s degree
p p g g
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Figure 2. Average cumulative student loan balance for graduate school completers, by degree type: Selected years,
1999-2000 through 2015-16

Amount
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! Includes chiropractic, dentistry, law, medicine, optometry, pharmacy, podiatry, and veterinary medicine.

NOTE: Data refer fo students who completed graduate degrees in the academic years indicated. Includes student loans for undergraduate and graduate
studies. Average excludes students with no student loans. Constant dollars are based on the Consumer Price Index, prepared by the Bureau of Labor
Statistics, U.S. Department of Labor, adjusted to an academic-year basis.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1999-2000, 2003-04, 2007-08, 2011-12, and 2015-16 National Postsecondary
Student Aid Study (NPSAS:2000, NPSAS:04, NPSAS:08, NPSAS: 12, and NPSAS:16). See Digest of Education Statistics 2017, table 332.45.

Among graduate school completers who had student
loans for undergraduate or graduate studies, the average
cumulative loan balance in 2015-16 was highest for those
completing a professional doctorate ($186,600). The
average loan balance for students who completed research
doctorate degrees, such as Ph.D.’s or education doctorates,
was $108,400; this balance was higher than the average
loan balances for those who completed postbaccalaureate

certificates ($67,800) and master’s degrees ($66,000).

Between 1999-2000 and 2015-16, average student

loan balances for graduate school completers increased

for all degree types (in constant 2016-17 dollars).

Average student loan balances for those who completed
research doctorate degrees roughly doubled during this
time period, from $53,500 to $108,400 (an increase of
103 percent). Average student loan balances increased by
90 percent for those who completed professional doctorate
degrees (from $98,200 to $186,600), by 85 percent for
those who completed postbaccalaureate certificates (from
$36,600 to $67,800), and by 57 percent for those who
completed master’s degrees (from $42,100 to $66,000).
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Figure 3. Percentage of master’s degree completers with student loans, by degree program: 2015-16
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except in education

Master of science (M.S.),  Other master’s degree’

except in education

Degree program

! Includes public administration or policy, social work, fine arts, public health, and other.
NOTE: Data refer fo students who completed graduate degrees in 2015-16. Includes student loans for undergraduate and graduate studies.
SOURCE: U.S. Department of Education, National Center for Education Statistics, 2015-16 National Postsecondary Student Aid Study (NPSAS:16). See Digest of

Education Statistics 2017, table 332.45.

Among students who completed a master’s degree in
2015-16, the percentage with student loans varied by
degree program. The percentage who had student loans
was highest (70 percent) for those completing master’s
degrees in the “other” category, which includes public
administration or policy, social work, fine arts, public
health, and other fields. In comparison, the percentage
of master’s degree completers who had student loans was
lower for students who completed a master of education
degree (62 percent), master of arts degree” (59 percent),
master of science degree® (56 percent), or master of
business administration degree (51 percent). In addition,
the percentage of students with loans was higher for those

completing a master of education degree than for those
completing a master of business administration degree.

The percentage of master’s degree completers with student
loans was higher in 2015-16 than in 1999-2000 for
those completing a master’s degree in an “other” field

(70 vs. 58 percent), a master of education degree (62 vs.
46 percent), a master of science degree (56 vs. 42 percent),
or a master of business administration degree (51 vs.

41 percent). For those completing a master of arts degree,
there was no measurable difference between 1999-2000
and 2015-16 in the percentage with student loans.
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Figure 4. Average cumulative student loan balance for master's degree completers, by degree program: Selected years,

1999-2000 through 2015-16

Amount [In constant 2016-17 dollars]
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" Includes public administration or policy, social work, fine arts, public health, and other.
NOTE: Data refer fo students who completed graduate degrees in the academic years indicated. Includes student loans for undergraduate and graduate
studies. Average excludes students with no student loans. Constant dollars are based on the Consumer Price Index, prepared by the Bureau of Labor

Statistics, U.S. Department of Labor, adjusted to an academic-year basis.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1999-2000, 2003-04, 2007-08, 2011-12, and 2015-16 National Postsecondary
Student Aid Study (NPSAS:2000, NPSAS:04, NPSAS:08, NPSAS: 12, and NPSAS:16). See Digest of Education Statistics 2017, table 332.45.

Among students who completed a master’s degree in
2015-16 and had student loans, the average student loan
balance varied by degree program. The average student
loan balance for those completing a master’s degree in the
“other” category ($75,100) was higher than the average
student loan balances for those completing master of
science degrees ($62,300) and master of education degrees
($55,200). In addition, average student loan balances for
those completing master of arts degrees ($72,800) and
master of business administration degrees ($66,300) were
also higher than the average balance for those completing
a master of education degree.

Average student loan balances (in constant 2016-17
dollars) were higher in 2015-16 than in 1999-2000

for all master’s degree fields. During this time, average
loan balances increased by 71 percent (from $32,200 to
$55,200) for completers of master of education degrees,
by 65 percent for master of arts degree completers (from
$44,000 to $72,800), by 59 percent for “other” master’s
degree completers (from $47,200 to $75,100), and by

39 percent for master of science degree completers (from
$44,900 to $62,300). The average loan balance for master
of business administration completers was 40 percent
higher in 201516 ($66,300) than in 1999-2000
($47,400), but showed no clear trend during this period.
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Figure 5. Percentage of doctorate degree completers with student loans, by degree program: 2015-16
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NOTE: Data refer fo students who completed graduate degrees in 2015-16. Includes student loans for undergraduate and graduate studies.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 2015-16 National Postsecondary Student Aid STudy (NPSAS:16). See Digest of

Education Statistics 2017, table 332.45.

Among students who completed research or professional
doctoral degrees in 2015-16, the percentage with student
loans was lowest for those completing Ph.D.s in fields
other than education (45 percent). In comparison,

the percentage of graduate completers with loans

was 63 percent for those who completed education
doctorates, 66 percent for doctorate completers in the
“other” (non-Ph.D.) category,” 69 percent for law degree
completers, 75 percent for other health science doctorate
completers,'® and 81 percent for medical doctorate

completers. The percentage of graduate completers with
student loans was higher in 201516 than in 1999-2000
for students who completed education doctorates (63 vs.
33 percent), but lower in 201516 than in 1999-2000 for
students who completed law degrees (69 vs. 85 percent).
For completers in all other research and professional
doctoral program categories, there was no measurable
difference between 1999-2000 and 2015-16 in the
percentages who had student loans.
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Figure 6. Average cumulative student loan balance for doctorate degree completers, by degree program: Selected years,
1999-2000 through 2015-16

Amount [In constant 2016-17 dollars]
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T Reporting standards not met. Either there are too few cases for a reliable estimate or the coefficient of variation (CV) is 50 percent or greater.
! Includes chiropractic, dentistry, optometry, pharmacy, podiatry, and veterinary medicine.
2 Includes science or engineering, psychology, business or public administration, fine arts, theology, and other.

NOTE: Data refer to students who completed graduate degrees in the academic years indicated. Includes student loans for undergraduate and graduate
studies. Average excludes students with no student loans. Constant dollars are based on the Consumer Price Index, prepared by the Bureau of Labor

Statistics, U.S. Department of Labor, adjusted to an academic-year basis.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1999-2000, 2003-04, 2007-08, 2011-12, and 2015-16 National Postsecondary
Student Aid Study (NPSAS:2000, NPSAS:04, NPSAS:08, NPSAS:12, and NPSAS:16). See Digest of Education Statistics 2017, table 332.45.

Among students who completed doctorates in 2015-16
and had student loans, average loan balances were highest
for those completing medical doctorates ($246,000)

and other health science doctorates ($202,400). In
comparison, average loan balances were $145,500 for law
degree completers, $132,200 for completers of doctorates
in an “other” (non-Ph.D.) field, $111,900 for education
doctorate completers, and $98,800 for those who
completed Ph.D.’s (excluding those who completed Ph.D.’s
in education).

Average loan balances (in constant 2016-17 dollars)
for students who completed a research or professional
doctorate increased between 1999-2000 and 2015-16 for

all degree programs for which reporting standards were
met in both years.!! Average loan balances approximately
doubled for completers of “other” (non-Ph.D.) doctorates
(from $64,500 to $132,200, an increase of 105 percent),
Ph.D.s outside the field of education (from $48,400 to
$98,800 an increase of 104 percent), and medical
doctorates (from $124,700 to $246,000, an increase of
97 percent). In addition, average loan balances increased
by 77 percent for law degree completers (from $82,400 to
$145,500) and by 75 percent for other health science
doctorate completers (from $115,500 to $202,400). The
average loan balance for education doctorate completers
in 2015-16 ($111,900) was 66 percent higher than in
2003-04 ($67,300).

The Condition of Education 2018 | 28



Trends in Student Loan Debt for Graduate School Completers  Spotlights

Figure 7. Percentage of graduate school completers with student loans, by degree type and control of institution: 2015-16
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NOTE: Data refer fo students who completed graduate degrees in 2015-16. Includes student loans for undergraduate and graduate studies. Although
rounded numbers are displayed, the figures are based on unrounded estimates.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 2015-16 National Postsecondary Student Aid Study (NPSAS:16). See Digest of
Education Statistics 2017, table 332.45.

NPSAS data also shed light on how the student loan the percentage who had student loans was higher for those
debt of graduate school completers varied by the control who attended private for-profit institutions (90 percent)

of the institution (public, private nonprofit, or private than for those who attended public (76 percent) and
for-profit) attended.!? For students who completed a private nonprofit (72 percent) institutions.

postbaccalaureate certificate in 2015-16, the percentage
who had student loans was higher for those who attended The percentage of master’s degree completers who

private for-profit institutions (78 percent) than for those had student loans was higher in 2015-16 than in

who attended private nonprofit (58 percent) and public 1999-2000 for those who attended public institutions
(49 percent) institutions. Similarly, the percentage (57 vs. 44 percent) and private nonprofit institutions

of master’s degree completers who had student loans (60 vs. 51 percent), but not measurably different for

was higher for those who attended private for-profit those who attended private for-profit institutions. For
institutions (71 percent) than for those who attended the other degree types (postbaccalaureate certificate,
private nonprofit (60 percent) and public (57 percent) research doctorate, and professional doctorate), there were
institutions. Among students who completed a research no measurable differences between the percentages of
doctorate, the percentage who had student loans students at public or private nonprofit institutions who
was higher for those who attended private for-profit had student loans in 2015-16 and the percentages who
institutions (76 percent) than for those who attended had student loans in 1999-2000. For private for-profit
private nonprofit institutions (54 percent), and both institutions, the complete time series data for completers
percentages, in turn, were higher than the percentage of postbaccalaureate certificates, research doctorates, and
for those who attended public institutions (37 percent). professional doctorates did not meet reporting standards.

Among students who completed a professional doctorate,
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Figure 8. Average cumulative loan balance for graduate school completers, by degree type and control of institution:

2015-16
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NOTE: Data refer fo students who completed graduate degrees in 2015-16. Includes student loans for undergraduate and graduate studies. Average
excludes students with no student loans. Constant dollars are based on the Consumer Price Index, prepared by the Bureau of Labor Statistics, U.S.

Department of Labor, adjusted to an academic-year basis.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 2015-16 National Postsecondary Student Aid Study (NPSAS:16). See Digest of

Education Statistics 2017, table 332.45.

Among postbaccalaureate certificate completers in
2015-16 who had student loans, the average balance

was higher for those who attended private for-profit
institutions ($97,300) than for those who attended
public institutions ($51,100), but neither was measurably
different from the average balance for those who attended
private nonprofit institutions ($81,500). Among master’s
degree completers who had student loans, the average
balance was higher for those who attended private
for-profit institutions ($90,300) than for those who
attended private nonprofit institutions ($71,900), and
both were higher than the average balance for those who
attended public institutions ($54,500). For students who
completed a research doctorate and had student loans,
the average balance was higher for those who attended
private for-profit institutions ($160,100) than for those
who attended private nonprofit ($94,100) and public
($92,200) institutions. For students who completed

a professional doctorate and had student loans, the
average balances for those who attended private nonprofit
($221,800) and private for-profit ($190,200) institutions
were not measurably different, but both were higher than
the average student loan balance for those who attended
public institutions ($142,600).

Average student loan balances were 57 percent higher
in 2015-16 than in 1999-2000 for postbaccalaureate

certificate completers who attended public institutions
($51,100 vs. $32,600, in constant 2016—17 dollars), but
trend data for those who attended private nonprofit and
private for-profit institutions did not meet reporting
standards. For master’s degree completers who had
student loans, average loan balances in 2015-16 were
higher than in 1999-2000 for those who attended private
for-profit institutions (54 percent higher, or $90,300

vs. $58,700), private nonprofit institutions (53 percent
higher, or $71,900 vs. $46,900), and public institutions
(49 percent higher, or $54,500 vs. $36,700). Among
students who completed a research doctorate and had
student loans, the average balance was 103 percent higher
in 201516 than in 1999-2000 for those who attended
public institutions ($92,200 vs. $45,500), but there was
no measurable difference between average balances in
1999-2000 and 2015-16 for those who attended private
nonprofit institutions. Among students who completed a
professional doctorate and had student loans, the average
balance was 107 percent higher in 2015-16 than in 1999—
2000 for those who attended private nonprofit institutions
($221,800 vs. $107,000) and 64 percent higher in 2015—
16 than in 1999-2000 for those who attended public
institutions ($142,600 vs. $87,200). Trend data on average
student loan balances for those who completed research
doctorates and professional doctorates at private for-profit
institutions did not meet reporting standards.
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Endnotes:

! NPSAS is a nationally representative survey administered every
4 years by the National Center for Education Statistics. This
analysis uses data from the 1999-2000, 2003-04, 2007-08,
2011-12, and 2015—-16 NPSAS data collections.

2 An award that requires completion of an organized program
of study beyond a bachelor’s degree. It is designed for persons
who have completed a baccalaureate degree, but does not meet
the requirements of a master’s degree. Even though teacher
preparation certificate programs may require a bachelor’s

degree for admission, they are considered subbaccalaureate
undergraduate programs, and students in these programs are
undergraduate students.

3 A degree awarded for successful completion of a program
generally requiring 1 or 2 years of full-time college-level study
beyond the bachelor’s degree. One type of master’s degree,
including the master of arts degree, or M.A., and the master

of science degree, or M.S., is awarded in the liberal arts and
sciences for advanced scholarship in a subject field or discipline
and demonstrated ability to perform scholarly research. A
second type of master’s degree is awarded for the completion

of a professionally oriented program, for example, an M.Ed. in
education, an M.B.A. in business administration, an M.EA. in
fine arts, an M.M. in music, an M.S.W. in social work, and an
M.PA. in public administration. Some master’s degrees—such as
divinity degrees (M.Div. or M.H.L./Rav), which were formerly
classified as “first-professional”—may require more than 2 years of
full-time study beyond the bachelor’s degree.

4 A Ph.D. or other doctor’s degree that requires advanced work
beyond the master’s level, including the preparation and defense
of a dissertation based on original research, or the planning and
execution of an original project demonstrating substantial artistic
or scholarly achievement. Examples of this type of degree may
include the following and others, as designated by the awarding

institution: the Ed.D. (in education), D.M.A. (in musical arts),
D.B.A. (in business administration), D.Sc. (in science), D.A. (in
arts), or D.M. (in medicine).

> A doctor’s degree that is conferred upon completion of a
program providing the knowledge and skills for the recognition,
credential, or license required for professional practice. The
degree is awarded after a period of study such that the total time
to the degree, including both preprofessional and professional
preparation, equals at least 6 full-time-equivalent academic years.
Some doctor’s degrees of this type were formerly classified as
first-professional degrees. Examples of this type of degree may
include the following and others, as designated by the awarding
institution: the D.C. or D.C.M. (in chiropractic); D.D.S.

or D.M.D. (in dentistry); L.L.B. or J.D. (in law); M.D. (in
medicine); O.D. (in optometry); D.O. (in osteopathic medicine);
Pharm.D. (in pharmacy); D.PM., Pod.D., or D.P. (in podiatry);
or D.V.M. (in veterinary medicine).

¢ When comparing graduate student loan debt over time, it is
important to note that Direct Subsidized Loans for graduate
students were discontinued after academic year 2011-12.

7 Excludes master of arts in education degrees.

8 Excludes master of science in education degrees.

° Other doctorate (non-Ph.D.) includes science or engineering,
psychology, business or public administration, fine arts, theology,
and other.

19 Other health science doctorates include chiropractic, dentistry,
optometry, pharmacy, podiatry, and veterinary medicine.

1 Data for education doctorates in 1999-2000 did not meet
reporting standards.

12 Data by institutional control (public, private nonprofit, or
private for-profit) exclude individuals who attended more than
one institution for graduate studies.

Reference tables: Digest of Education Statistics 2017, table 332.45
Related indicators and resources: Graduate Degree Fields;

Loans for Undergraduate Students; Postsecondary Certificates and
Degrees Conferred

Glossary: College, Constant dollars, Consumer Price Index
(CPI), Control of institutions, Doctor’s degree—professional
practice, Doctor’s degree—research/scholarship, Master’s degree,
Postbaccalaureate certificate, Private institution, Public school or
institution
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The indicators in this chapter of 7he Condition of Education describe aspects of preprimary, elementary, and secondary
education in the United States. The indicators examine enrollment, school characteristics and climate; principals,
teachers, and staff; school financial resources; student assessments; and other measures of students’ progress as they
move through the education system, such as graduation rates. In addition, this chapter contains indicators on key
demographic characteristics, such as poverty and access to the Internet.

This chapter gives particular attention to how various subgroups in the population proceed through school and attain
different levels of education. The indicators on student achievement illustrate how students perform on assessments
in reading, mathematics, and science. Other indicators describe aspects of the context of learning in elementary and
secondary schools.
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I N d icafo r 7 7 Chapter: 1/Preprimary, Elementary, and Secondary Education

Section: Family Characteristics

Characteristics of Children’s Families

In 2016, some 10 percent of children under the age of 18 lived in households
without a parent who had completed high school, 27 percent lived in mother-
only households, 8 percent lived in father-only households, and 19 percent lived in
poverty.

Characteristics of children’s families are associated with high school,? 27 percent lived in mother-only households,
children’s educational experiences and their academic 8 percent lived in father-only households, and 19 percent
achievement. Prior research found that the risk factors of ~ were in families living in poverty. This indicator examines
living in a household without a parent who has completed  the prevalence of these risk factors among racial/ethnic

high school, living in a single-parent household, and groups and, for poverty status, among states. For more
living in poverty are associated with poor educational information on associations of risk factors with early
outcomes, including low achievement scores, having to learning, please see 7he Condition of Education 2017
repeat a grade, and dropping out of high school."? In Spotlight indicator Risk Factors and Academic Outcomes
2016, some 10 percent of children under the age of 18 in Kindergarten Through Third Grade.

lived in households without a parent who had completed

Figure 1. Percentage distribution of children under age 18, by child’s race/ethnicity and parents’ highest level of
educational attainment: 2016

Child’s race/ethnicity

Total 10 19 21 10 |/ 40

|

4z

\

White [P 14 19 11 |/ 51 A

Black 10 26 29 11 [’/ 25

Hispanic 26 27 21 8 V 18 //I
Asian [ 10 10 6 |/ 67 A

Pacific Islander S 31 31 10 V 19
\ \ \ \ \ \ \ \
American Indian/
Alaska Native 1 2 o : n I‘/ 29 /I
| | | | | | | |
Two or more races [ 16 24 11 I/ 44
. : . : : : : : : :
0 10 20 30 40 50 60 70 80 90 100
Percent

Less than High school Some college, b ~— Bachelor’s or
. high school . completion? - no degree D Associate’s degree higher degree

! Total includes races/ethnicities not reported separately.

2 Includes parents who completed high school through equivalency programs, such as a GED program.

NOTE: Includes only children under age 18 who resided with at least one of their parents (including an adoptive or stepparent). Parents’ highest level of
educational attainment is the highest level of education attained by any parent residing in the same household as the child. Parents include adoptive and
stepparents but exclude parents not residing in the same household as their child. Race categories exclude persons of Hispanic ethnicity. Detail may not sum
to totals because of rounding.

SOURCE: U.S. Department of Commerce, Census Bureau, American Community Survey (ACS), 2016. See Digest of Education Statistics 2017, table 104.70.
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Characteristics of Children’s Families

In 2016, some 40 percent of children under age 18 lived
in households where at least one parent’s highest level of
educational attainment was a bachelor’s or higher degree:
22 percent lived in households where the highest level

of education attained by either parent was a bachelor’s
degree, 13 percent lived in households where the highest
level of education attained by either parent was a master’s
degree, and 5 percent had at least one parent whose
highest level of educational attainment was a doctor’s
degree.* In addition, 10 percent of children lived in
houscholds without a parent who had completed high
school, 19 percent lived in households where the highest
level of education attained by either parent was high
school completion,’ 21 percent lived in households where
the highest level of education attained by either parent
was attending some college but not receiving a degree,
and 10 percent lived in households where the highest level
of education attained by either parent was an associate’s
degree. The percentages of children with at least one
parent who completed an associate’s degree or a bachelor’s
or higher degree were greater in 2016 than in 2010.

In contrast, the percentages of children in households
without a parent who had completed high school, where
the highest level of education attained by either parent

Chapter: 1/Preprimary, Elementary, and Secondary Education
Section: Family Characteristics

was high school completion, and where the highest level
of education attained by either parent was attending some
college but not receiving a degree were lower in 2016 than
in 2010.

The percentage distribution of children under age 18

by the highest level of education either parent in their
household achieved varied across racial/ethnic groups in
2016. For example, the percentage of children with at least
one parent who completed a bachelor’s or higher degree
was highest for Asian children (67 percent), followed by
children who were White (51 percent), of Two or more
races (44 percent), and Black (25 percent), and lowest
for those who were American Indian/Alaska Native

(20 percent), Pacific Islander (19 percent), and Hispanic
(18 percent).

In contrast, in 2016 the percentage of children who lived
in households without a parent who had completed high
school was higher for Hispanic children (26 percent),
than for those who were Black or American Indian/Alaska
Native (10 percent each), Pacific Islander (9 percent),
Asian (7 percent), of Two or more races (5 percent), or
White (4 percent).
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Chapter: 1/Preprimary, Elementary, and Secondary Education
Section: Family Characteristics

Figure 2. Percentage of children under age 18, by child’s race/ethnicity and family structure: 2016

Percent
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Total'

White Black

Hispanic

Asian Pacific Islander American Two or
Indian/Alaska more races
Native

Child’s race/ethnicity

[l Married-couple household [Jl] Mother-only household  [[] Father-only household

'Total includes races/ethnicities not reported separately.

NOTE: Data do not include foster children, children in unrelated subfamilies, children living in group quarters, and children who were reported as the
householder or spouse of the householder. A *mother-only household” has a female householder, with no spouse present (i.e., the householder is unmarried
or their spouse is not in the household), while a “father-only household” has a male householder, with no spouse present. Includes all children who live either
with their parent(s) or with a householder to whom they are related by birth, marriage, or adoption (except a child who is the spouse of the householder).
Children are classified by their parents” marital status or, if no parents are present in the household, by the marital status of the householder who is related

to the children.The householder is the person (or one of the people) who owns or rents (maintains) the housing unit. Race categories exclude persons of
Hispanic ethnicity. Aithough rounded numbers are displayed, the figures are based on unrounded estimates.

SOURCE: U.S. Department of Commerce, Census Bureau, American Community Survey (ACS), 2016. See Digest of Education Statistics 2017, table 102.20.

In 2016, some 63 percent of children under age 18

lived in married-couple households, 27 percent lived in
mother-only households, and 8 percent lived in father-
only households. This pattern of a higher percentage

of children living in married-couple households than in
mother- and father-only households was seen for children

across all racial/ethnic groups, except for Black children.
Some 56 percent of Black children lived in mother-only
households, compared with 33 percent who lived in
married-couple households and 8 percent who lived in
father-only households.
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Chapter: 1/Preprimary, Elementary, and Secondary Education
Section: Family Characteristics

Figure 3. Percentage of children under age 18 in families living in poverty, by child’s race/ethnicity: 2010 and 2016

Percent
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Total White Black

Hispanic

Asian Pacific Islander American Two or
Indian/Alaska more races
Native

Child’s race/ethnicity

W 2010

W 2016

! Total includes races/ethnicities not reported separately.

NOTE: The measure of child poverty includes all children who are related fo the householder by birth, marriage, or adoption (except a child who is the spouse
of the householder).The householder is the person (or one of the people) who owns or rents (maintains) the housing unit. For additional information about

poverty status, see https://www.census.gov/fopics/income-pover overt

uidance/poverty-measures.html. Race categories exclude persons of Hispanic

ethnicity. Although rounded numbers are displayed, the figures are based on unrounded estimates.
SOURCE: U.S. Department of Commerce, Census Bureau, American Community Survey (ACS), 2010 and 2016. See Digest of Education Statistics 2017,

table 102.60.

In 2016, approximately 13.7 million children under age
18 were in families living in poverty.” The poverty rate
for children in 2016 (19 percent) was lower than in 2010
(21 percent). This pattern was observed for children who
were White, Black, Hispanic, Asian, and of Two or more
races. For example, 28 percent of Hispanic children lived
in poverty in 2016, compared with 32 percent in 2010.
The 2016 poverty rates for American Indian/Alaska
Native and Pacific Islander children were not measurably
different than the rates in 2010.

The poverty rate for children under age 18 varied
across racial/ethnic groups. In 2016, the poverty rate
was highest among Black and American Indian/Alaska

Native children (34 percent each), followed by Hispanic
(28 percent) and Pacific Islander children (23 percent).
Additionally, the rate for children of Two or more races
(19 percent) was higher than the rates for White and
Asian children (11 percent each). Black, American Indian/
Alaska Native, and Hispanic children had higher poverty
rates than the national average (19 percent), and White
and Asian children had lower rates than the national
average. The poverty rates for Pacific Islander children
and children of Two or more races were not measurably
different from the national average. For additional
information about poverty rates and racial/ethnic
subgroups, please refer to the Status and Trends in the
Education of Racial and Ethnic Groups report.
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Characteristics of Children’s Families

Chapter: 1/Preprimary, Elementary, and Secondary Education
Section: Family Characteristics

Figure 4. Percentage of children under age 18 in families living in poverty, by child’s race/ethnicity and parents’ highest

level of educational attainment: 2016

Percent
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Indian/Alaska more races
Native

Child's race/ethnicity

Less than High school Some college,
| | B 16 degree

high school completion?

s ~ Bachelor’s or
[] Associate’s degree higher degree

! Interpret data with caution.The coefficient of variation (CV) for this estimate is between 30 and 50 percent.

Total includes races/ethnicities not reported separately.

2 Includes parents who completed high school through equivalency programs, such as a GED program.

NOTE: Parents” highest level of educational attainment is the highest level of education attained by any parent residing in the same household as the child.
Parents include adoptive and stepparents but exclude parents not residing in the same household as their child. The measure of child poverty includes all
children who are related fo the householder by birth, marriage, or adoption (except a child who is the spouse of the householder).The householder is the
person (or one of the people) who owns or rents (maintains) the housing unit. For additional information about poverty status, see https://www.census.gov/
topics/income-poverty/poverty/guidance/poverty-measures.html. Race categories exclude persons of Hispanic ethnicity. Aithough rounded numbers are

displayed, the figures are based on unrounded estimates.

SOURCE: U.S. Department of Commerce, Census Bureau, American Community Survey (ACS), 2016. See Digest of Education Statistics 2017, table 102.62.

In 2016, the poverty rate for children under age 18 was
highest for those in households without a parent who had
completed high school and lowest for those in households
where at least one parent attained a bachelor’s or higher
degree, both overall (50 vs. 4 percent) and within most
racial/ethnic groups. For example, the poverty rate

among American Indian/Alaska Native children was
highest for those in households without a parent who had
completed high school (62 percent) and lowest for those in
households where at least one parent attained a bachelor’s
or higher degree (12 percent).
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Characteristics of Children’s Families Chapter: 1/Preprimary, Elementary, and Secondary Education
Section: Family Characteristics

Figure 5. Percentage of children under age 18 in families living in poverty, by child’s race/ethnicity and family structure:
2016
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100,

L -

o

n-— -

60

50

40

30

20

Total White Black Hispanic Asian Pacific Islander American Two or
Indian/Alaska more races
Native

Child’s race/ethnicity

[l Moarried-couple household [Jl] Mother-only household [[7] Father-only household

I Interpret data with caution. The coefficient of variation (CV) for this estimate is between 30 and 50 percent.

! Total includes races/ethnicities not reported separately.

NOTE: A *“mother-only household” has a female householder, with no spouse present (i.e., the householder is unmarried or their spouse is not in the
household), while a “father-only household” has a male householder, with no spouse present. Includes all children who live either with their parent(s) or with a
householder to whom they are related by birth, marriage, or adoption (except a child who is the spouse of the householder). Children are classified by their
parents’ marital status or, if no parents are present in the household, by the marital status of the householder who is related to the children.The householder is
the person (or one of the people) who owns or rents (maintains) the housing unit. For additional information about poverty status, see https://www.census.
gov/topics/income-poverty/poverty/guidance/poverty-measures.html. Race categories exclude persons of Hispanic ethnicity. Although rounded numbers
are displayed, the figures are based on unrounded estimates.

SOURCE: U.S. Department of Commerce, Census Bureau, American Community Survey (ACS), 2016. See Digest of Education Statistics 2017, table 102.60.

Among children under age 18, those living in mother- married-couple households having the lowest poverty rate
only households had the highest poverty rate (41 percent)  was generally observed across racial/ethnic groups. For
and those living in father-only households had the example, among Black children the poverty rates were
next-highest rate (25 percent) in 2016. Children living 46 percent for those living in mother-only households,
in married-couple households had the lowest poverty 35 percent for those living in father-only households, and
rate, at 9 percent. This pattern of children living in 13 percent for those living in married-couple households.
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Chapter: 1/Preprimary, Elementary, and Secondary Education
Section: Family Characteristics

Figure 6. Percentage of children under age 18 in families living in poverty, by state: 2016

Cave Lag
NS

U.S. average: 19 percent

. Lower than the U.S. average (23)
. Not measurably different from the U.S. average (11)
. Higher than the U.S. average (17)

NOTE: The measure of child poverty includes all children who are related fo the householder by birth, marriage, or adoption (except a child who is the spouse
of the householder).The householder is the person (or one of the people) who owns or rents (maintains) the housing unit. For additional information about
poverty status, see https://www.census.gov/fopics/income-poverty/poverty/guidance/poverty-measures.html.

SOURCE: U.S. Department of Commerce, Census Bureau, American Community Survey (ACS), 2016. See Digest of Education Statistics 2017, table 102.40.

While the national average poverty rate for children
under age 18 was 19 percent in 2016, the poverty rates
among states ranged from 7 percent in New Hampshire

to 29 percent in Louisiana, Mississippi, and New Mexico.

Twenty-three states had poverty rates for children that
were lower than the national average, 16 states and the
District of Columbia had rates that were higher than the
national average, and 11 states had rates that were not

measurably different from the national average. Of the
17 jurisdictions (16 states and the District of Columbia)
that had poverty rates higher than the national average,
the majority (14) were located in the South. In 28 states,
the poverty rates were lower in 2016 than in 2010. In the
remaining 22 states and the District of Columbia, there

was no measurable difference between the poverty rates in
2010 and 2016.
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Endnotes:

! Pungello, E., Kainz, K., Burchinal, M., Wasik, B., Sparling,
J.J., Ramey, C.T., and Campbell, EA. (2010, January). Early
Educational Intervention, Early Cumulative Risk, and the Early
Home Environment as Predictors of Young Adult Outcomes

Within a High-Risk Sample. Child Development, 81(1): 410-426.

Retrieved March 25, 2018, from http://onlinelibrary.wiley.com/
doi/10.1111/j.1467-8624.2009.01403.x/full.

2 Ross, T., Kena, G., Rathbun, A., KewalRamani, A., Zhang,

J., Kristapovich, P, and Manning, E. (2012). Higher Education:
Gaps in Access and Persistence Study (NCES 2012-046). U.S.
Department of Education. Washington, DC: National Center
for Education Statistics. Retrieved March 25, 2018, from hreps://
nces.ed.gov/pubsearch/pubsinfo.asp?pubid=2012046.

3 In this indicator, “parents’ highest level of educational
attainment” is the highest level of education attained by either
parent residing in the same houschold as the child.

4 Includes parents who had completed professional degrees.

> Includes parents who completed high school through
equivalency programs, such as a GED program.

6 A “mother-only household” has a female householder, with no
spouse present (i.e., the householder is unmarried or their spouse
is not in the household) while a “father-only household” has a

male householder, with no spouse present. Includes all children
who live either with their parent(s) or with a householder to
whom they are related by birth, marriage, or adoption (except

a child who is the spouse of the householder). Children are
classified by their parents’ marital status or, if no parents are
present in the household, by the marital status of the householder
who is related to the children. The householder is the person

(or one of the people) who owns or rents (maintains) the housing
unit. Foster children, children in unrelated subfamilies, children
living in group quarters, and children who were reported as the
householder or spouse of the householder are not included in this
analysis.

7 In this indicator, data on household income and the number

of people living in the household are combined with the poverty
threshold, published by the Census Bureau, to determine the
poverty status of children. A household includes all families

in which children are related to the householder by birth or
adoption, or through marriage. The householder is the person

(or one of the people) who owns or rents (maintains) the housing
unit. In 2016, the poverty threshold for a family of four with

two related children under 18 years old was $24,339. For a more
detailed breakdown of the 2016 poverty rate, refer to this table.

Reference tables: Digest of Education Statistics 2017, tables
102.20, 102.40, 102.60, 102.62, and 104.70

Related indicators and resources: Children Living in Poverty
[Status and Trends in the Education of Racial and Ethnic Groups];
Children’s Living Arrangements [Status and Trends in the
Education of Racial and Ethnic Groups]; Concentration of Public

School Students Eligible for Free or Reduced-Price Lunch;
Disparities in Educational Outcomes Among Male Youth
[7he Condition of Education 2015 Spotlight]; Risk Factors and

Academic Outcomes in Kindergarten Through Third Grade
[7he Condition of Education 2017 Spotlight]; Snapshot: Children

Living in Poverty for Racial/Ethnic Subgroups [Status and Trends
in the Education of Racial and Ethnic Groups)

Glossary: Associate’s degree, Bachelor’s degree, College, Doctor’s
degree, Educational attainment, High school completer,
Household, Master’s degree, Poverty (official measure), Racial/
ethnic group
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Indicator 1.2

Chapter: 1/Preprimary, Elementary, and Secondary Education
Section: Family Characteristics

Children’s Access to and Use of the Internet

In 2015, about 71 percent of children ages 3 to 18 used the Internet. Among

these children, 86 percent used the Internet at home; 65 percent used it at
school; 31 percent used it at someone else’s home; 27 percent used it at a library,
community center, or other public place; and 14 percent used it at a coffee shop
or other business offering internet access. In addition, 27 percent of these children
used the Internet while traveling between places.

Studies have shown that differences in internet access
exist among students with different demographic
characteristics. For instance, households with members
who are racial or ethnic minorities or have low levels of
educational attainment or income have lower levels of
computer use and internet access."*? Using data from
the Current Population Survey (CPS), this indicator first

describes the percentages of children between the ages of
3 and 18 who used the Internet from home in 2015, as
well as changes from the corresponding percentages in
2010.% The indicator also describes, among children who
used the Internet anywhere, the percentages of children
who accessed the Internet in specific settings (e.g., home,
school, library, etc.).
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Figure 1. Percentage of children ages 3 to 18 who used the Internet from home, by selected child and family
characteristics: 2010 and 2015

Age Race/ethnicity
Percent Percent
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[]$75,000 to $99,999 []$100,000 or more

! Highest education level of any parent residing with the child (including an adoptive or stepparent). Includes only children who resided with at least one of
their parents.

2 In current dollars.

NOTE: Race categories exclude persons of Hispanic ethnicity. Data exclude children living in institutions (e.g., prisons or nursing facilities). Data for 2015
were collected in the July supplement to the Current Population Survey (CPS), while data for 2010 were collected in the October supplement.The 2015

July supplement consisted solely of questions about computer and infernet use. In contrast, the 2010 October supplement focused on school enroliment,
although it also included questions about computer and internet use. Measurable differences in estimates across years could reflect actual changes in

the population; however, differences could also reflect seasonal variations in data collection or differences between the content of the July and October
supplements. Therefore, caution should be used when making year-to-year comparisons.

SOURCE: U.S. Department of Commerce, Census Bureau, Current Population Survey (CPS), October 2010 and July 2015. See Digest of Education Statistics 2016,
table 702.15.

In the years between 2010 and 2015,% it was more 2010 (61 vs. 58 percent). However, this pattern was not
common for older children than for younger children to consistently observed for children from different age
use the Internet from home. In 2015, the percentage of groups. During this period, the percentage of children
all children using the Internet from home was highest using the Internet from home was higher in 2015 than

among 15- to 18-year-olds (76 percent), followed by 11- to  in 2010 for children ages 3 and 4 (39 vs. 19 percent) and
14-year-olds (65 percent), 5- to 10-year-olds (54 percent), 5 to 10 (54 vs. 49 percent); in contrast, the percentage
and 3- and 4-year-olds (39 percent). A higher percentage was lower in 2015 than in 2010 for children ages 11 to 14
of children used the Internet at home in 2015 than in (65 v. 72 percent) and 15 to 18 (76 vs. 78 percent).

The Condition of Education 2018 | 43



Children’s Access to and Use of the Internet

In the years between 2010 and 2015,% the percentage of
children ages 3 to 18 using the Internet from home was
higher for children who were White, Asian, and of Two
or more races than for those who were Black, Hispanic,
and American Indian/Alaska Native. In 2015, higher
percentages of children who were White (66 percent), of
Two or more races (64 percent), and Asian (63 percent)
used the Internet from home than did Black (53 percent),
Hispanic (52 percent), and American Indian/Alaska
Native children (49 percent). The percentage of Pacific
Islander children (54 percent) was not measurably
different from that of any other racial/ethnic group. The
percentage of children using the Internet from home was
higher in 2015 than in 2010 for Black (53 vs. 46 percent)
and Hispanic children (52 vs. 44 percent), but was not
measurably different for children from other racial/ethnic
groups. As a result, the White-Black and White-Hispanic
gaps in home internet use narrowed between 2010 and
2015. The White-Black gap narrowed from 19 percentage
points in 2010 to 13 percentage points in 2015, and the
White-Hispanic gap narrowed from 22 percentage points
in 2010 to 14 percentage points in 2015.

In general, the percentage of children ages 3 to 18

using the Internet from home was higher for children
whose parents had attained higher levels of education.
For instance, 71 percent of children whose parents had
attained a bachelor’s or higher degree used the Internet
from home in 2015, compared with 42 percent of
children whose parents had not completed high school
and 52 percent of children whose parents had completed
high school only. The percentage of children using the

Chapter: 1/Preprimary, Elementary, and Secondary Education
Section: Family Characteristics

Internet from home was higher in 2015 than in 2010 for
children whose parents had not completed high school
(42 vs. 29 percent) and those who had completed high
school only (52 vs. 47 percent), but was not measurably
different for those whose parents had at least some college
education. Consequently, from 2010 to 2015, the gap

in home internet use between children whose parents
had attained a bachelor’s or higher degree and children
whose parents had not completed high school narrowed
from 42 to 28 percentage points, and the gap between
children whose parents had a bachelor’s or higher degree
and children whose parents had completed high school
narrowed from 24 to 19 percentage points.

The percentage of children ages 3 to 18 using the Internet
from home was also generally higher for children with
higher family income. In 2015, about 72 percent of
children with a family income of $100,000 or more and
70 percent of children with a family income between
$75,000 and $99,999 used the Internet from home,
compared with 39 percent of children with a family
income of less than $10,000 and 40 percent of children
with a family income between $10,000 and $19,999. The
percentage of children using the Internet from home was
higher in 2015 than in 2010 for children with a family
income of less than $10,000 (39 vs. 26 percent), but it
was lower in 2015 than in 2010 for children with a family
income of $100,000 or more (72 vs. 77 percent). As a
result, the home internet use gap between children in
these two groups narrowed from 51 percentage points in
2010 to 33 percentage points in 2015.
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Children’s Access to and Use of the Infernet Chapter: 1/Preprimary, Elementary, and Secondary Education
Section: Family Characteristics

Figure 2. Among those who used the Internet anywhere, percentage of children ages 3 to 18 using it in various locations:
2015
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NOTE: Data exclude children living in institutions (e.g., prisons or nursing facilities). Percentages sum to more than 100 because a child could have used the
Internet in more than one location.
SOURCE: U.S. Department of Commerce, Census Bureau, Current Population Survey (CPS), July 2015. See Digest of Education Statistics 2016, table 702.20.

Children access the Internet from a wide range of settings. it at a library, community center, or other public place;

In 2015, about 71 percent of children ages 3 to 18 used and 14 percent used it at a coffee shop or other business
the Internet anywhere. Among these children, 86 percent  offering internet access. In addition, 27 percent of these
used the Internet at home; 65 percent used it at school; children used the Internet while traveling between places.

31 percent used it at someone else’s home; 27 percent used
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Children’s Access to and Use of the Internet

Chapter: 1/Preprimary, Elementary, and Secondary Education
Section: Family Characteristics

Figure 3. Among those who used the Internet anywhere, percentage of children ages 3 to 18 who used the Internet at
home and at school, by selected child and family characteristics: 2015
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! Highest education level of any parent residing with the child (including an adoptive or stepparent). Includes only children who resided with at least one of
their parents.

2In current dollars.
NOTE: Race categories exclude persons of Hispanic ethnicity. Data exclude children living in institutions (e.g., prisons or nursing facilities).

SOURCE: U.S. Department of Commerce, Census Bureau, Current Population Survey (CPS), July 2015. See Digest of Education Statistics 2016, table 702.20.

Among children ages 3 to 18 who used the Internet
anywhere, there were differences in children’s internet
access at home across various child and family
characteristics. For instance, among children who used
the Internet anywhere in 2015, the percentage using

it at home was higher for children who were Asian

(91 percent), White (89 percent), and of Two or more

races (87 percent) than for those who were Hispanic

(81 percent), Black (80 percent), and American Indian/
Alaska Native (74 percent). The percentage of children
who used the Internet at home was also generally higher
for older children, children whose parents had higher
levels of educational attainment, and children with higher
family incomes.
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Children’s Access to and Use of the Infernet

Compared to children’s internet use at home, fewer
differences by child and family characteristics were
observed for children’s internet use at school. In 2015,
among children ages 3 to 18 who used the Internet
anywhere, a higher percentage of American Indian/
Alaska Native children (75 percent) used it at school
than did children who were White (65 percent), Hispanic
(64 percent), of Two or more races (64 percent), and
Asian (61 percent); additionally, the percentage for White
children was higher than for Asian children. There was
no measurable difference in internet use at school among
children who were White, Black, Hispanic, and of Two
or more races. The percentage of children who used the
Internet at school was generally higher for older children
than for younger children. The only exception was that a
higher percentage of children ages 11 to 14 than children
ages 15 to 18 (72 vs. 69 percent) used the Internet at
school. There were no measurable differences in the
percentages of children using the Internet at school by
family income or by highest level of education attained by
either parent.

Children’s internet use at libraries, community centers,
or other public places® also varied by child and family
characteristics. For instance, among children ages 3 to 18
who used the Internet anywhere in 2015, the percentage
using it at a library, community center, or other public

Chapter: 1/Preprimary, Elementary, and Secondary Education
Section: Family Characteristics

place was higher for children who were Pacific Islander

(46 percent), Black (34 percent), of Two or more races

(34 percent), Asian (32 percent), and Hispanic (29 percent)
than for White children (23 percent); additionally, it was
higher for Black children than for Hispanic children and
higher for Pacific Islander children than for American
Indian/Alaska Native children (25 percent).

Furthermore, the percentage of children ages 3 to 18 who
used the Internet at a library, community center, or other
public place was lower for children whose parents had
completed high school only (24 percent) than for those
whose parents had not completed high school (30 percent),
had some college education (28 percent), and had attained
a bachelor’s or higher degree (27 percent). The percentage
of children who used the Internet at a library, community
center, or other public place was higher for children with
family incomes of less than $20,000 than for children with
family incomes of $40,000 or higher. For example, among
children who used the Internet anywhere, 32 percent of
children with a family income of less than $10,000 and

33 percent of children with a family income between
$10,000 and $19,999 used the Internet at a library,
community center, or other public place, while 25 percent
of children with a family income between $75,000 and
$99,999 and 26 percent of children with a family income
of $100,000 or more did so.

Endnotes:

! DeBell, M., and Chapman, C. (2006). Computer and Internet
Use by Students in 2003 (NCES 2006-065). U.S. Department
of Education. Washington, DC: National Center for Education
Statistics. Retrieved February 17, 2017, from http://nces.ed.gov/
pub82006/200606§.pdf.

2 File, T., and Ryan, C. (2014). Computer and Interner Use in the
United States: 2013 (ACS-28). U.S. Department of Commerce.
Washington, DC: Census Bureau. Retrieved February 17, 2017,
from https://www.census.gov/history/pdf/2013computeruse.pdf.
3 Horrigan, J.B., and Duggan, M. (2015). Home Broadband
2015. Washington, DC: Pew Research Center. Retrieved

February 17, 2017, from http://www.pewinternet.org/
files/2015/12/Broadband-adoption-full.pdf.

4 Data for 2015 were collected in the July supplement to the CPS,
while data for 2010 were collected in the October supplement.
Measurable differences in estimates across years could reflect
actual changes in the population; however, differences could also
reflect seasonal variations in data collection or differences between
the content of the July and October supplements. Therefore,
caution should be used when making year-to-year comparisons.

5 Includes 2010, 2011, 2012, 2013, and 2015. Data for 2014
were unavailable.

¢ Excludes coffee shops and other businesses that offer internet
access.

Reference tables: Digest of Education Statistics 2016, tables
702.15 and 702.20

Related indicators and resources: Technology and Engineering
Literacy

Glossary: Bachelor’s degree, College, Educational attainment
(Current Population Survey), Gap, High school completer,
Racial/ethnic group
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Indicafor 7 3 Chapter: 1/Preprimary, Elementary, and Secondary Education

Section: Preprimary Education

Preschool and Kindergarten Enroliment

In 2016, the percentage of 3- to 5-year-olds enrolled in preschool programs was
higher for those children whose parents had a graduate or professional degree
(564 percent) than for those whose parents had a bachelor's degree (41 percent),
an associate’s degree (35 percent), some college but no degree (37 percent),

a high school credential (33 percent), and less than a high school credential

(30 percent).

Preprimary programs are groups or classes that are care programs that are not primarily designed to provide
organized to provide educational experiences for children,  educational experiences, such as daycare programs, are not
including kindergarten and preschool programs.! Child included in preprimary programs.

Figure 1. Percentage of 3-, 4-, and 5-year-old children enrolled in preprimary programs: 2000 through 2016
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NOTE: "Preprimary programs” are groups or classes that are organized to provide educational experiences for children and include kindergarten, preschool,
and nursery school programs. Enrollment data for 5-year-olds include only those students in preprimary programs and do not include those enrolled in
primary programs. Data are based on sample surveys of the civilian noninstitutional population.

SOURCE: U.S. Department of Commerce, Census Bureau, Current Population Survey (CPS), October 2000 through 2016. See Digest of Education Statistics 2006,
table 41; Digest of Education Statistics 2009, table 43; Digest of Education Statistics 2011, table 53; and Digest of Education Statistics 2013, 2015, 2016, and
2017, table 202.10.

In 2016, some 42 percent of 3-year-olds, 66 percent of percentage of children enrolled in preprimary programs
4-year-olds, and 86 percent of 5-year-olds were enrolled in  was higher for 5-year-olds than for 4-year-olds, and higher
preprimary programs, which were not measurably different  for 4-year-olds than for 3-year-olds.

from the percentages enrolled in 2000. In 2016, the
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Preschool and Kindergarten Enrollment Chapter: 1/Preprimary, Elementary, and Secondary Education

Section: Preprimary Education

Figure 2. Percentage of 3- fo 5-year-old children in preprimary programs attending full-day programs, by program type:
2000 through 2016
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NOTE: "Preprimary programs” are groups or classes that are organized to provide educational experiences for children and include kindergarten, preschool,
and nursery school programs. Enrollment data for 5-year-olds include only those students in preprimary programs and do not include those enrolled in
primary programs. Data are based on sample surveys of the civilian noninstitutional population.

SOURCE: U.S. Department of Commerce, Census Bureau, Current Population Survey (CPS), October 2000 through 2016. See Digest of Education Statistics 2006,
table 41; Digest of Education Statistics 2009, table 43; Digest of Education Statistics 2011, table 53; and Digest of Education Statistics 2013, 2015, 2016, and
2017, table 202.10.

Among 3- to 5-year-olds who were enrolled in preschool
programs in 2016, some 54 percent attended full-day
programs, which was higher than the percentage who
attended full-day programs in 2000 (47 percent). Among
3- to 5-year-olds attending kindergarten, the percentage
attending full-day programs increased from 60 percent

in 2000 to 81 percent in 2016. In every year from 2000

to 2016, the percentage of 3- to 5-year-old kindergarten
students enrolled in full-day programs was higher than the
percentage of 3- to 5-year-old preschool students enrolled
in full-day programs.
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Preschool and Kindergarten Enrollment

Figure 3.
October 2016

Chapter: 1/Preprimary, Elementary, and Secondary Education
Section: Preprimary Education

Percentage of 3- to 5-year-old children enrolled in preschool programs, by race/ethnicity and attendance status:
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NOTE: Data shown are based on unrounded estimates. Race categories exclude persons of Hispanic ethnicity. Enroliment data include only those children in
preschool programs and do not include those enrolled in kindergarten or primary programs. Data are based on sample surveys of the civilian noninstitutional

population. Detail may not sum to fotals because of rounding.

SOURCE: U.S. Department of Commerce, Census Bureau, Current Population Survey (CPS), October 2016. See Digest of Education Statistics 2017, table 202.20.

In 2016, the percentage of 3- to 5-year-olds enrolled in
preschool programs was lower for Black (35 percent) and
Hispanic (34 percent) children than for Asian (45 percent)
and White (42 percent) children. The preschool enrollment
rates of 3- to 5-year olds who were Pacific Islander

(40 percent), American Indian/Alaska Native (41 percent),
and of Two or more races (41 percent) were not measurably
different from the preschool enrollment rates of children
from other racial/ethnic groups.

In terms of attendance status, a higher percentage of Black
3- to 5-year-olds attended full-day than part-day preschool
programs (26 vs. 9 percent) in 2016. Similar patterns

were observed for Asian children (27 vs. 18 percent) and

children of Two or more races (26 vs. 15 percent). For
children in the other racial/ethnic groups, there were

no measurable differences in the percentages enrolled in
full-day compared to part-day programs. Enrollment in
full-day preschool programs was higher for Asian

(27 percent) and Black (26 percent) children than for
White (20 percent) and Hispanic (19 percent) children.
The full-day preschool enrollment rates of 3- to 5-year-
olds who were of Two or more races (26 percent), Pacific
Islander (24 percent), and American Indian/Alaska Native
(20 percent) were not measurably different from the
full-day preschool enrollment rates of children who were
White, Black, Hispanic, and Asian.
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Preschool and Kindergarten Enrollment

Figure 4.
attendance status: October 2016

Chapter: 1/Preprimary, Elementary, and Secondary Education
Section: Preprimary Education

Percentage of 3- o 5-year-old children enrolled in preschool programs, by parents’ highest level of education and
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NOTE: Enroliment data include only those children in preschool programs and do not include those enrolled in kindergarten or primary programs. *Parents’
highest level of education”is defined as the highest level of education aftained by either parent in the child’s household. Data are based on sample surveys
of the civilian noninstitutional population. Detail may not sum fo totals because of rounding.

SOURCE: U.S. Department of Commerce, Census Bureau, Current Population Survey (CPS), October 2016. See Digest of Education Statistics 2017, table 202.20.

Enrollment in preschool programs varied by parents’
highest level of education, defined as the highest level
of education attained by either parent in the child’s
household. In 2016, the percentage of 3- to 5-year-olds
enrolled in preschool programs was higher for those
children whose parents had a graduate or professional
degree (54 percent) than for those whose parents had

a bachelor’s degree (41 percent), an associate’s degree

(35 percent), some college but no degree (37 percent), a
high school credential (33 percent), and less than a high
school credential (30 percent). The preschool enrollment
percentage was also higher for those children whose
parents had a bachelor’s degree than for those whose
parents had a high school credential and less than a high
school credential.

The percentage of 3- to 5-year-olds enrolled in part-day
and full-day preschool programs also varied by parents’
highest level of education. In 2016, the percentage of 3- to
5-year-olds enrolled in full-day preschool programs was

higher for those children whose parents had a graduate or
professional degree (26 percent) than for those children
whose parents had a bachelor’s degree (21 percent), an
associate’s degree (19 percent), a high school credential
(19 percent), and less than a high school credential

(18 percent).

For the following groups, the percentage of 3- to 5-year-
olds who were enrolled in full-day preschool programs was
greater than the percentage enrolled in part-day preschool
programs: children whose parents had less than a high
school credential (18 vs. 12 percent), children whose
parents had a high school credential (19 vs. 14 percent),
and children whose parents had some college but no degree
(22 vs. 15 percent). Among children whose parents had
higher levels of educational attainment (i.c., an associate’s
degree, bachelor’s degree, and graduate or professional
degree), there were no measurable differences between the
percentages of children enrolled in full-day and part-day
programs.
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Preschool and Kindergarten Enrollment

Chapter: 1/Preprimary, Elementary, and Secondary Education
Section: Preprimary Education

Figure 5. Percentage of 3- and 4-year-old children enrolled in school, by OECD country: 2015
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NOTE: Data shown are based on unrounded estimates.The enroliment rate is calculated as the number of persons in each age group who are enrolled in
that country as a percentage of that country’s fotal population in the specified age group. However, some of a country’s population may be enrolled in a
different country, and some persons enrolled in the country may be residents of a different country. If a country enrolls many residents of other countries, the
country’s fotal population in the specified age group can be smaller than the fotal number enrolled, resulting in enroliment estimates exceeding 100 percent.
"OECD average” refers to the mean of the data values for all reporting Organization for Economic Cooperation and Development (OECD) countries, fo which
each country reporting data contributes equally.

SOURCE: Organization for Economic Cooperation and Development (OECD), Online Education Database. See Digest of Education Statistics 2017, table
601.35.

and publishing an array of data on its member countries.
Among the 33 OECD countries reporting data in 2015,
the percentages of 3- and 4-year-olds enrolled in school

In 2015, some 54 percent of 3- and 4-year-olds in the
United States were enrolled in school,> compared to the
average enrollment of 80 percent for the Organization
for Economic Cooperation and Development (OECD) ranged from 25 percent or less in Turkey, Switzerland,
countries. The OECD is an organization of 35 countries and Canada to 95 percent or more in Germany, Spain,
whose purpose is to promote trade and economic growth. Norway, Iceland, Denmark, Belgium, France, Israel, and
The OECD also serves as a statistical agency, collecting the United Kingdom.
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Chapter: 1/Preprimary, Elementary, and Secondary Education
Section: Preprimary Education

Endnotes:

! Preschool programs are also known as nursery school programs.
2 The international data represent 3- and 4-year-olds enrolled

in school at any level, rather than specifically in preprimary

or preschool programs. The distinctions between preprimary,
preschool, and elementary schools may vary by country.

Reference tables: Digest of Education Statistics 2006, table 41;
Digest of Education Statistics 2009, table 43; Digest of Education
Statistics 2011, table 53; Digest of Education Statistics 2013, 2015,
2016, and 2017, table 202.10; Digest of Education Statistics 2017,
tables 202.20 and 601.35

Related indicators and resources: Early Childcare and
Education Arrangements [Status and Trends in the Education of
Racial and Ethnic Groups]; Early Childhood Care Arrangements:
Choices and Costs [ 7he Condition of Education 2018 Spotlight];

Elementary and Secondary Enrollment; Kindergarten Entry
Status: On-Time, Delayed-Entry, Repeating Kindergartners
[7he Condition of Education 2013 Spotlight]; Kindergartners

Approaches to Learning Behaviors and Academic Outcomes
[7he Condition of Education 2015 Spotlight]; Kindergartners

Approaches to Learning, Family Socioeconomic Status, and Early
Academic Gains [7he Condition of Education 2016 Spotlight];

Private School Enrollment; Risk Factors and Academic Outcomes

in Kindergarten Through Third Grade [ 7he Condition of
Education 2017 Spotlight)

Glossary terms: Associate’s degree, Bachelor’s degree, College,
Educational attainment (Current Population Survey), Enrollment,
High school completer, Organization for Economic Cooperation
and Development (OECD), Preschool, Racial/ethnic group

The Condition of Education 2018 | 53


https://nces.ed.gov/programs/raceindicators/indicator_RBA.asp
https://nces.ed.gov/programs/raceindicators/indicator_RBA.asp
https://nces.ed.gov/programs/coe/indicator_tca.asp
https://nces.ed.gov/programs/coe/indicator_tca.asp
https://nces.ed.gov/programs/coe/indicator_cga.asp
https://nces.ed.gov/programs/coe/indicator_tea.asp
https://nces.ed.gov/programs/coe/indicator_tea.asp
https://nces.ed.gov/programs/coe/indicator_tea.asp
https://nces.ed.gov/programs/coe/indicator_tga.asp
https://nces.ed.gov/programs/coe/indicator_tga.asp
https://nces.ed.gov/programs/coe/indicator_tga.asp
https://nces.ed.gov/programs/coe/indicator_tgc.asp
https://nces.ed.gov/programs/coe/indicator_tgc.asp
https://nces.ed.gov/programs/coe/indicator_tgc.asp
https://nces.ed.gov/programs/coe/indicator_cgc.asp
https://nces.ed.gov/programs/coe/indicator_tgd.asp
https://nces.ed.gov/programs/coe/indicator_tgd.asp
https://nces.ed.gov/programs/coe/indicator_tgd.asp

Indicafor 7 4 Chapter: 1/Preprimary, Elementary, and Secondary Education

Section: Elementary and Secondary Enrollment

Elementary and Secondary Enroliment

Between fall 2015 and fall 2027, total public school enrollment in prekindergarten
through grade 12 is projected to increase by 3 percent (from 50.4 million fo

52.1 million students), with changes across states ranging from an increase of

28 percent in the District of Columbia fo a decrease of 12 percent in Connecticut.

This indicator discusses changes in the overall enrollment  schools and public charter schools). Overall enrollment

rate at schools of any type (including traditional public, rates are calculated using data from the Current
public charter, parochial, and other private schools) as well ~ Population Survey (CPS); public school enrollment
as changes in the number of students enrolled in public is calculated using data from the Common Core of
schools specifically (including both traditional public Data (CCD).

Figure 1. Percentage of the population ages 3-19 enrolled in any type of elementary or secondary school, by age group:
October 2000 to October 2016
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NOTE: This figure includes enroliment in traditional public, public charter, parochial, and other private schools, including nursery schools, kindergartens, and
elementary and secondary schools.

SOURCE: U.S. Department of Commerce, Census Bureau, Current Population Survey (CPS), October Supplement, 2000 through 2016. See Digest of Education
Statistics 2017, table 103.20.

Between October 2000 and October 2016, the enrollment  period for students ages 18—19 in secondary education

rate for students ages 5—6, who are typically enrolled in (from 16 to 19 percent) and did not change measurably for
kindergarten or grade 1, decreased from 96 to 93 percent.  students ages 3—4, 7-13, 14-15, and 16-17.

In contrast, the enrollment rate increased during this
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Figure 2. Actual and projected public school enroliment, by level: Fall 2000 through fall 2027
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TIncludes students reported as being enrolled in grade 13.

NOTE: The total ungraded counts of students were prorated to the elementary level (prekindergarten through grade 8) and the secondary level (grades 9
through 12). Prekindergarten enroliment for California and Oregon were imputed for fall 2015. Detail may not sum fo fotals because of rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Common Core of Data (CCD), “State Nonfiscal Survey of Public Elementary/
Secondary Education,” 2000-01 through 2015-16; and National Elementary and Secondary Enrollment Projection Model, 1972 through 2027. See Digest of

Education Statistics 2017, table 203.10.

Between fall 2000 and fall 2015, total enrollment in
public elementary and secondary schools (prekindergarten
[preK] through grade 12)! increased by 7 percent,
reaching 50.4 million students. Of those 50.4 million
students enrolled, 70 percent were enrolled in preK
through grade 8, and the remaining 30 percent were
enrolled in grades 9 through 12. Enrollment in preK
through grade 8 increased by 5 percent from fall 2000
to fall 2015, reaching 35.4 million students. Enrollment
in grades 9 through 12 increased by 12 percent between
fall 2000 and fall 2007, to 15.1 million students, and
remained at 15.1 million students in fall 2015.

Total public school enrollment is projected to continue
increasing through fall 2027 (the last year for which
projected data are available). From fall 2015 to fall 2027,
total public school enrollment is projected to increase

by 3 percent to 52.1 million students. During this
period, public school enrollment in preK through grade
8 is projected to increase by 4 percent to 36.7 million
students. Enrollment in grades 9 through 12 is projected
to increase by 4 percent to 15.6 million students between
fall 2015 and fall 2023 and then decline by 1 percent to
15.4 million students in fall 2027.
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Figure 3. Percentage change in public elementary and secondary school enroliment, by state: Fall 2000 to fall 2015

D Decrease of 5 percent or more (9)

D Decrease of less than 5 percent (10)

. Increase of less than 5 percent (9)

. Increase of 5 percent or more, but less than 15 percent (13)
e et . Increase of 15 percent or more (10)

# Rounds to zero.

NOTE: Categorizations are based on unrounded percentages. Prekindergarten enrollment for California and Oregon were imputed for fall 2015.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Common Core of Data (CCD), “State Nonfiscal Survey of Public Elementary/
Secondary Education,” 2000-01 through 2015-16. See Digest of Education Statistics 2017, table 203.20.

Changes in public elementary and secondary school North Carolina, Georgia, Colorado, Arizona, Texas,
enrollment varied by state. Total public school enrollment ~ Utah, and Nevada). Total public school enrollment in

in preK through grade 12 was higher in fall 2015 than preK through grade 12 was lower in fall 2015 than in fall
in fall 2000 for 31 states and the District of Columbia, 2000 for the other 19 states, with decreases of 10 percent
with increases of 15 percent or more occurring in the or more occurring in four states (Michigan, Maine, New
District of Columbia and nine states (Delaware, Idaho, Hampshire, and Vermont).
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Figure 4. Projected percentage change in public elementary and secondary school enroliment, by state: Fall 2015 to

fall 2027
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# Rounds fo zero.

NOTE: Categorizations are based on unrounded percentages. Prekindergarten enroliment for California and Oregon were imputed for fall 2015.
SOURCE: U.S. Department of Education, National Center for Education Statistics, Common Core of Data (CCD), “State Nonfiscal Survey of Public Elementary/
Secondary Education,” 2015-16; and State Public Elementary and Secondary Enroliment Projection Model, 1972 through 2027. See Digest of Education

Statistics 2017, table 203.20.

Total public school enrollment is projected to be higher
in fall 2027 than in fall 2015 in the District of Columbia
and 33 states, all of which are located in the South, the
West, or the Midwest. Total public school enrollment

is projected to be lower in fall 2027 than in fall 2015

in the other 17 states, most of which are located in the
Northeast. During this period, the District of Columbia
is projected to have the largest increase (28 percent) in
total enrollment, while the state with the largest projected
increase is North Dakota (27 percent). Connecticut and
New Hampshire are projected to have the largest decreases
in total public school enrollment (12 and 10 percent,
respectively). In fall 2015, total public school enrollment
ranged from fewer than 100,000 students in the District
of Columbia (84,024), Vermont (87,866 students), and
Wyoming (94,717 students), to 5.2 million students

in Texas and 6.3 million students in California. In fall
2027, only Vermont (79,716 students) is projected to
have fewer than 100,000 students. Texas is projected

to have the largest total public school enrollment in

fall 2027 (6.1 million students), followed by California
(6.0 million students).

Reflecting the projected total public school enrollment
increase between fall 2015 and fall 2027, some 28 states
and the District of Columbia are projected to have
enrollment increases in both preK through grade 8

and grades 9 through 12. However, 17 other states are
projected to have enrollment decreases in both grade
ranges. Alabama, Indiana, Kansas, Missouri, and
Tennessee are projected to have enrollment increases in
preK through grade 8 but enrollment decreases in grades
9 through 12. Enrollment in preK through grade 8 is
projected to be at least 15 percent higher in fall 2027
than in fall 2015 in the District of Columbia and three
states (Florida, Washington, and North Dakota), while
enrollment is projected to be 11 percent lower in fall 2027
than in fall 2015 in Connecticut. During the same time
period, enrollment in grades 9 through 12 is projected to
be at least 15 percent higher in the District of Columbia
and six states (Utah, Texas, Washington, Florida, Nevada,
and North Dakota) but is projected to be at least 10
percent lower in six states (Maine, West Virginia, Vermont,
Michigan, New Hampshire, and Connecticut).
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Endnotes:

! Throughout the rest of the indicator, public elementary and
secondary enrollment includes ungraded students for all years.
This also includes a small number of students reported as being

enrolled in grade 13, who were counted as enrolled in grades
9 through 12. Prekindergarten enrollment for California and
Oregon were imputed for fall 2015.

Reference tables: Digest of Education Statistics 2017, tables
103.20, 203.10, 203.20, 203.25, and 203.30

Related indicators and resources: Characteristics of Traditional
Public Schools and Public Charter Schools; Children and Youth
With Disabilities; Elementary and Secondary Enrollment [Status
and Trends in the Education of Racial and Ethnic Groups); English
Language Learners in Public Schools; Homeless Children and
Youth in Public Schools [7he Condition of Education 2017
Spotlight]; Private School Enrollment; Public Charter School
Enrollment

Glossary: Elementary school, Enrollment, Prekindergarten,
Public school or institution, Secondary school
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Indicator 1.5
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Section: Elementary and Secondary Enrollment

Public Charter School Enroliment

Between fall 2000 and fall 2015, overall public charter school enrollment increased
from 0.4 million to 2.8 million. During this period, the percentage of public school
students who attended charter schools increased from 1 to 6 percent.

A public charter school is a publicly funded school that
is typically governed by a group or organization under
a legislative contract (or charter) with the state, district,
or other entity. The charter exempts the school from
certain state or local rules and regulations. In return for
flexibility and autonomy, the charter school must meet

the accountability standards outlined in its charter. A
school’s charter is reviewed periodically by the entity that
granted it and can be revoked if guidelines on curriculum
and management are not followed or if the accountability
standards are not met.!

Figure 1. Percentage distribution of public charter schools, by enroliment size: School years 2000-01 and 2015-16
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NOTE: Detail may not sum to fotals because of rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Common Core of Data (CCD), “Public Elementary/Secondary School Universe
Survey,” 2000-01 and 2015-16. See Digest of Education Statistics 2017, table 216.30.

Between school years 2000—01 and 2015-16, the
percentage of all public schools that were charter schools
increased from 2 to 7 percent, and the total number of
charter schools increased from 2,000 to 6,900. In addition
to increasing in number, public charter schools have also

generally increased in enrollment size over this period:
from 2000-01 to 2015-16, the percentages of public
charter schools with 300-499, 500-999, and 1,000 or
more students each increased, while the percentage of
charter schools with fewer than 300 students decreased.
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Figure 2. Public charter school enroliment, by school level: Selected years, fall 2000 through fall 2015
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NOTE: “Elementary” includes schools beginning with grade 6 or below and with no grade higher than 8."Secondary” includes schools with no grade lower
than 7."Combined elementary/secondary” includes schools beginning with grade 6 or below and ending with grade 9 or above. Other schools not classified
by grade span are included in the "All charter schools” count but are not presented separately in the figure.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Common Core of Data (CCD), “Public Elementary/Secondary School Universe
Survey,” 2000-01 through 2015-16. See Digest of Education Statistics 2016 and 2017, table 216.20.

The percentage of all public school students who attended
public charter schools increased from 1 to 6 percent
between fall 2000 and fall 2015. During this period,
public charter school enrollment increased steadily, from
0.4 million students in fall 2000 to 2.8 million students
in fall 2015, an overall increase of 2.4 million students.
In contrast, the number of students attending traditional
public schools increased by 1.3 million between fall 2000

and fall 2005, and then decreased by 0.6 million between
fall 2005 and fall 2015 (see indicator Elementary and
Secondary Enrollment). In each year from fall 2000 to
fall 2015, larger numbers of public charter school students
were enrolled in elementary schools than in any of the
other types of charter schools: secondary, combined, and
other types that were not classified by grade span.
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Public Charter School Enrollment

Figure 3.

Chapter: 1/Preprimary, Elementary, and Secondary Education
Section: Elementary and Secondary Enrollment

Percentage of all public school students enrolled in public charter schools, by state: Fall 2015
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SOURCE: U.S. Department of Education, National Center for Education Statistics, Common Core of Data (CCD), “Public Elementary/Secondary School Universe

Survey,” 2015-16. See Digest of Education Statistics 2017, table 216.90.

The first law allowing the establishment of public charter
schools was passed in Minnesota in 1991.2 As of fall 2015,
charter school legislation had been passed in 43 states
and the District of Columbia.® The states in which public
charter school legislation had not been passed by that
time were Kentucky, Montana, Nebraska, North Dakota,
South Dakota, Vermont, and West Virginia.

Of the 44 jurisdictions with legislative approval for public
charter schools as of fall 2015, California had the largest
number of students enrolled in charter schools (568,800,
representing 9 percent of all public school students in

the state), and the District of Columbia had the highest
percentage of public school students enrolled in charter
schools (43 percent, representing 35,800 students). After
the District of Columbia, Arizona had the next highest
percentage of public school students enrolled in charter
schools (16 percent, representing 176,900 students). In
contrast, eight states had less than 1 percent of their
public school students enrolled in public charter schools
in fall 2015: Alabama,? lowa, Kansas, Maine, Mississippi,
Virginia, Washington, and Wyoming.
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Percentage distribution of public charter school students, by race/ethnicity: Fall 2000 and fall 2015
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SOURCE: U.S. Department of Education, National Center for Education Statistics, Common Core of Data (CCD), "Public Elementary/Secondary School Universe
Survey,” 2000-01 and 2015-16. See Digest of Education Statistics 2017, table 216.30.

Between fall 2000 and fall 2015, public charter schools
experienced changes in their demographic composition
similar to those seen in public schools overall. (For more
information on racial/ethnic enrollment in public schools,
please see the report Status and Trends in the Education
of Racial and Ethnic Groups.) The percentage of public
charter school students who were Hispanic increased
(from 19 to 32 percent), as did the percentage who were
Asian/Pacific Islander (from 3 to 4 percent). In contrast,
the percentage of public charter school students who
were White decreased (from 43 to 33 percent), as did the
percentages who were Black (from 33 to 27 percent) and
American Indian/Alaska Native (from 2 to 1 percent).
Beginning in fall 2009, data were collected on students

of Two or more races attending public charter schools.
Students of Two or more races accounted for 3 percent of

public charter school students in fall 2015.

In fall 2015, the percentage of students attending high-
poverty schools—schools in which more than 75 percent
of students qualify for free or reduced-price lunch (FRPL)
under the National School Lunch Program—was higher
for public charter school students (33 percent) than for
traditional public school students (24 percent). In the
same year, 22 percent of public charter school students
and 20 percent of traditional public school students
attended low-poverty schools—those in which 25 percent
or less of students qualify for FRPL.4

Endnotes:

! Thomsen, J. (2016). 50-State Comparison: Charter School
Policies. Denver, CO: Education Commission of the States.
Retrieved September 18, 2017, from http://www.ecs.org/charter-
school-policies/.

2 Finnigan, K., Adelman, N., Anderson, L., Cotton, L., Donnelly,
M., and Price, T. (2004). Evaluation of the Public Charter Schools
Program: Final Report. U.S. Department of Education, Office

of the Deputy Secretary. Washington, DC: Policy and Program
Studies Service. Retrieved Seﬁtember 15,2017, from hteps://

www2.ed.gov/rschstat/eval/choice/pesp-final/finalreport.pdf.

3 Despite legislative approval for public charter schools in
Alabama, none were operating in this state in fall 2015. For
more information on charter school status in Alabama, please

refer to https://www.publiccharters.org/publications/model-law-
supporting-growth-high-quality-public-charter-schools.

41n fall 2015, some 9 percent of public charter school students
and 2 percent of traditional public school students attended
schools which did not participate in FRPL or had missing data.

Reference tables: Digest of Education Statistics 2017, tables
216.20, 216.30, and 216.90

Related indicators and resources: Characteristics of Traditional
Public Schools and Public Charter Schools; Elementary and
Secondary Enrollment; Elementary and Secondary Enrollment
[Status and Trends in the Education of Racial and Ethnic Groups];
Private School Enrollment

Glossary: Combined school, Elementary school, Enrollment,
Free or reduced-price lunch, National School Lunch Program,
Public charter school, Public school or institution, Racial/ethnic
group, Secondary school, Student membership, Traditional public
school

The Condition of Education 2018 | 63


https://nces.ed.gov/programs/raceindicators/index.asp
https://nces.ed.gov/programs/raceindicators/index.asp
https://nces.ed.gov/programs/coe/indicator_cla.asp
https://nces.ed.gov/programs/coe/indicator_cla.asp
https://nces.ed.gov/programs/coe/indicator_cga.asp
https://nces.ed.gov/programs/coe/indicator_cga.asp
https://nces.ed.gov/programs/raceindicators/indicator_RBB.asp
https://nces.ed.gov/programs/coe/indicator_cgc.asp
http://www.ecs.org/charter-school-policies/
http://www.ecs.org/charter-school-policies/
https://www2.ed.gov/rschstat/eval/choice/pcsp-final/finalreport.pdf
https://www2.ed.gov/rschstat/eval/choice/pcsp-final/finalreport.pdf
https://www.publiccharters.org/publications/model-law-supporting-growth-high-quality-public-charter-schools
https://www.publiccharters.org/publications/model-law-supporting-growth-high-quality-public-charter-schools

Indicafor 7 6 Chapter: 1/Preprimary, Elementary, and Secondary Education

Section: Elementary and Secondary Enrollment

Private School Enroliment

In fall 2015, some 5.8 million students (10.2 percent of all elementary and
secondary students) were enrolled in private elementary and secondary schools.
Thirty-six percent of private school students were enrolled in Catholic schools,

39 percent were enrolled in other religiously dffiliated schools, and 24 percent were
enrolled in nonsectarian schools.

Private elementary and secondary schools are educational schools include parochial, diocesan, and private Catholic

institutions that are not primarily supported by public schools. The other religious category includes conservative
funds.! In this indicator, private schools are grouped Christian schools, schools that are affiliated with other
into the following categories: Catholic, other religious, denominations, and religious schools that are not affiliated
and nonsectarian (not religiously affiliated). Catholic with any specific denomination.

Figure 1. Percentage of elementary and secondary students enrolled in private schools: Fall 1999 through fall 2015

Percent
100.0

%0.0
80.0
70.0
60.0
50.0
40.0
30.0

20.0
11.0 10.7 10.0 9.6 9.7 10.2

1.4 11.7 11.2
+J1 1l H H B =
0.0
1999-2000 2001-02 2003-04 2005-06 2007-08 2009-10 2011-12 2013-14 2015-16
School year

NOTE: Excludes prekindergarten students not enrolled in schools that offer kindergarten or higher grades.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Private School Universe Survey (PSS), biennial, 1999-2000 through 2015-16;
Common Core of Data (CCD), “State Nonfiscal Survey of Public Elementary and Secondary Education,” 1999-2000 through 2015-16. See Digest of Education
Statistics 2016, tables 105.30 and 205.20; Digest of Education Statistics 2017, table 203.40.

Between fall 1999 and fall 2015, the percentage of all private schools decreased from 11.4 percent in fall 1999
elementary and secondary students who were enrolled to 9.6 percent in fall 2011. In 2015, the percentage of
in private schools fluctuated between 9.6 percent and students enrolled in private schools (10.2 percent) was
11.7 percent. During this time, the percentage of all higher than in 2011.

elementary and secondary students who were enrolled in
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Figure 2. Private school enroliment in prekindergarten (preK) through grade 12, by grade level: Fall 1999 through fall 2015
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NOTE: Excludes prekindergarten students not enrolled in schools that offer kindergarten or higher grades. Ungraded students are prorated into
prekindergarten through grade 8 and grades 9 through 12.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Private School Universe Survey (PSS), biennial, 1999-2000 through 2015-16. See
Digest of Education Statistics 2016, table 205.20.

Private school enrollment in prekindergarten (preK) peaking at 5.0 million students in fall 2001, decreasing to
through grade 12 was lower in fall 2015 (5.8 million 4.0 million students in fall 2011, and increasing in each
students) than in fall 1999 (6.0 million students). During  of the two most recent years for which data are available
this time, private school enrollment was highest in fall (to 4.1 million students in fall 2013 and to 4.3 million
2001, at 6.3 million students, and decreased to 5.3 million  students in fall 2015). Private school enrollment in grades
in fall 2011. Private school enrollment then increased in 9 through 12 was higher in fall 2015 (1.4 million students)
each of the most recent years for which data are available, than in fall 1999 (1.2 million students), but showed no

to 5.4 million students in fall 2013 and 5.8 million clear trend during this period.

students in fall 2015.

Private school enrollment in preK through grade 8
followed a similar pattern during this time period,

The Condition of Education 2018 | 65



Private School Enrollment Chapter: 1/Preprimary, Elementary, and Secondary Education

Section: Elementary and Secondary Enrollment

Figure 3. Private school enroliment in prekindergarten (preK) through grade 12, by school orientation: Fall 1999 through
fall 2015
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NOTE: Excludes prekindergarten students not enrolled in schools that offer kindergarten or higher grades. Catholic schools include parochial, diocesan, and
private Catholic schools. Other religious schools include conservative Christian, aoffiliated religious, and undffiliated religious schools. Nonsectarian schools do
not have a religious orientation or religious purpose.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Private School Universe Survey (PSS), biennial, 1999-2000 through 2015-16. See
Digest of Education Statistics 2016, fable 205.20.

In fall 2015, some 36 percent of all private school students  enrolled in Catholic parochial schools (1.4 million in fall

were enrolled in Catholic schools, while 39 percent

were enrolled in other religious private schools, and

24 percent of students were enrolled in nonsectarian
private schools. The number of private school students
enrolled in Catholic schools decreased from 2.7 million
in fall 1999 to 2.1 million in fall 2015. This decrease
was primarily due to a decline in the number of students

1999 compared to 716,000 in fall 2015). The number of
students enrolled in other religious schools in fall 2015
(2.3 million students) was not measurably different from
the number enrolled in fall 1999 (2.2 million students).
The number of students enrolled in nonsectarian schools
was higher in fall 2015 (1.4 million students) than in fall
1999 (1.2 million students).
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Figure 4. Percentage distribution of private school enroliment in prekindergarten (preK) through grade 12, by school

orientation and level: Fall 2015
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NOTE: Excludes prekindergarten students not enrolled in schools that offer kindergarten or higher grades. Elementary schools are classified by state and local
practice and are composed of any span of grades not above grade 8. Secondary schools have no grade lower than 7. Both junior high schools and senior
high schools are included. Catholic schools include parochial, diocesan, and private Catholic schools. Affiliated religious schools belong to associations of
schools with a specific religious orientation other than Catholic or conservative Christian. Undffiliated religious schools have a religious orientation or purpose
but are not classified as Catholic, conservative Christian, or dffiliated religious. Nonsectarian schools do not have a religious orientation or religious purpose.
Detail may not sum fo fotals because of rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Private School Universe Survey (PSS), 2015-16. See Digest of Education
Statistics 2016, fable 205.30.

In fall 2015, half of all private school students (50 percent) (21 percent). A quarter of Catholic school students

were at elementary schools, 13 percent were at secondary (25 percent) attended secondary schools, while 9 percent
schools, and 36 percent were at combined elementary and  or less of students at any other private school orientation
secondary schools. The share of private school students did so. The share of private school students at combined
at elementary schools was highest at Catholic schools schools was lowest at Catholic schools (8 percent) and
(67 percent) and lowest at conservative Christian schools highest at conservative Christian schools (77 percent).
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Figure 5. Percentage distribution of private school enroliment in prekindergarten (preK) through grade 12, by school

orientation and race/ethnicity: Fall 2015
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NOTE: Prekindergarten students who are enrolled in private schools that do not offer kindergarten or higher grades are not included in this analysis. Catholic
schools include parochial, diocesan, and private Catholic schools. Other religious schools include conservative Christian, doffiliated religious, and undaffiliated
religious schools. Nonsectarian schools do not have a religious orientation or religious purpose. Race categories exclude persons of Hispanic ethnicity.

Percentage distribution is based on the students for whom race/ethnicity was reported. Although rounded numbers are displayed, the figures are based on

unrounded estimates. Detail may not sum fo totals because of rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Private School Universe Survey (PSS), 2015-16. See Digest of Education

Statistics 2016, table 205.30.

White students constituted the largest share of enrollment

among Catholic (66 percent), other religious (73 percent),
and nonsectarian schools (65 percent) in fall 2015. Black
students made up the second-largest share of enrollment
in other religious schools (11 percent), and Hispanic
students made up the second-largest share of enrollment
at Catholic schools (16 percent). A larger percentage of
students were Asian at nonsectarian schools (9 percent)

than at Catholic and other religious schools (5 percent
each). Similarly, the percentage of students who were

of Two or more races was larger at nonsectarian schools

(6 percent) than at Catholic schools (4 percent) and

other religious schools (3 percent). Pacific Islander and
American Indian/Alaska Native students constituted

1 percent or less of enrollment at Catholic, other religious,
and nonsectarian schools.

Endnotes:

! For the purposes of this indicator, private schools exclude
organizations or institutions that provide support for
homeschooling.

Reference tables: Digest of Education Statistics 2016, tables
205.20 and 205.30

Related indicators and resources: Elementary and Secondary
Enrollment; Elementary and Secondary Enrollment [Status and
Trends in the Education of Racial and Ethnic Groups]; Public
Charter School Enrollment

Glossary: Catholic school, Combined school, Elementary
school, Enrollment, Nonsectarian school, Other religious school,
Prekindergarten, Private school, Racial/ethnic group, Secondary
school
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I N d icafo r 7 7 Chapter: 1/Preprimary, Elementary, and Secondary Education

Section: Elementary and Secondary Enrollment

English Language Learners in Public Schools

The percentage of public school students in the United States who were English
language learners (ELLs) was higher in fall 2015 (9.5 percent, or 4.8 million
students) than in fall 2000 (8.1 percent, or 3.8 million students). In fall 2015, the
percentage of public school students who were ELLs ranged from 1.0 percent in
West Virginia fo 21.0 percent in California.

Students who are identified as English language learners language proficiency, which in turn has been associated
(ELLs) can participate in language assistance programs to  with improved educational outcomes.! The percentage
help ensure that they attain English proficiency and meet  of public school students in the United States who were

the same academic content and achievement standards ELLs was higher in fall 2015 (9.5 percent, or 4.8 million
that all students are expected to meet. Participation in students) than in fall 2000 (8.1 percent, or 3.8 million
these types of programs can improve students’ English students).?

Figure 1. Percentage of public school students who were English language learners, by state: Fall 2015

U.S. average: 9.5 percent

[ ] Less than 3.0 percent (9)

. 3.0 percent to less than 6.0 percent (14)
. 6.0 percent to less than 10.0 percent (20)
[l 10.0 percent or higher (8)

NOTE: Categorizations are based on unrounded percentages.
SOURCE: U.S. Department of Education, National Center for Education Statistics, Common Core of Data (CCD), "Local Education Agency Universe Survey,”
2015-16. See Digest of Education Statistics 2017, table 204.20.
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English Language Learners in Public Schools

In fall 2015, the percentage of public school students
who were ELLs was 10.0 percent or more in eight states.
These states, most of which are located in the West, were
Alaska, California, Colorado, Kansas, Nevada, New
Mexico, Texas, and Washington. California reported

the highest percentage of ELLs among its public school
students, at 21.0 percent, followed by Texas and Nevada,
each at 16.8 percent. Nineteen states and the District

of Columbia had percentages of ELL students that were
6.0 percent or higher but less than 10.0 percent, and

14 states had percentages that were 3.0 percent or higher
but less than 6.0 percent. The percentage of students who
were ELLs was less than 3.0 percent in nine states, with
Mississippi (2.0 percent), Vermont (1.6 percent), and West
Virginia (1.0 percent) having the lowest percentages.

Chapter: 1/Preprimary, Elementary, and Secondary Education
Section: Elementary and Secondary Enrollment

The percentage of public school students who were
ELLs was higher in fall 2015 than in fall 2000 for all
but eight states and the District of Columbia, with the
largest percentage-point increase occurring in Kansas
(7.5 percentage points) and the largest percentage-point
decrease occurring in Arizona (9.0 percentage points).
More recently, the percentage of public school students
who were ELLs was lower in fall 2015 than in fall 2010 in
14 states, with the largest decrease occurring in Nevada
(4.1 percentage points). In contrast, the percentage of
public school students who were ELLs was higher in
fall 2015 than in fall 2010 in 36 states and the District
of Columbia, with the largest increase occurring in
Massachusetts (3.0 percentage points).

Figure 2. Percentage of public school students who were English language learners, by locale: Fall 2015

Percent
50.0

40.0

30.0

20.0

14.0

10.0 9.1

0.0
City Suburban

6.5

Town Rural

Locale

NOTE: Data are based on locales of school districts.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Common Core of Data (CCD), "Local Education Agency Universe Survey,”

2015-16. See Digest of Education Statistics 2017, table 214.40.

In fall 2015, the percentage of students who were ELLs
was higher for school districts in more urbanized areas
than for those in less urbanized areas. ELL students

constituted an average of 14.0 percent of total public
school enrollment in cities, 9.1 percent in suburban areas,
6.5 percent in towns, and 3.6 percent in rural areas.
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Figure 3. Percentage of public K-12 students who were English language learners, by grade level: Fall 2015

Percent
50.0

40.0

30.0

20.0
16.3 165 16.0

14.6

10.0

Kinder- Gradel Grade2 Grade3d Graded4 Gradeb5 Gradeé Grade7 Grade8 Grade9 Gradel0 Grade 11 Grade 12 Ungraded
garten

Grade

SOURCE: U.S. Department of Education, National Center for Education Statistics, EDFacts file 141, Data Group 678, extracted July 21, 2017; and Common Core
of Data (CCD), “State Nonfiscal Survey of Public Elementary and Secondary Education,” 2015-16. See Digest of Education Statistics 2017, table 204.27.

In fall 2015, a greater percentage of public school students  12th-graders, only 3.9 percent of students were ELL

in lower grades than of those in upper grades were ELL students. This pattern is driven, in part, by students who
students. For example, 16.3 percent of kindergarteners are identified as ELLs when they enter elementary school
were ELL students, compared to 8.2 percent of but obtain English language proficiency before reaching

6th-graders and 6.6 percent of 8th-graders. Among upper grades.’

Table 1. Number and percentage distribution of English language learner (ELL) students and number of ELL students as a
percent of total enroliment, by the 11 most commonly reported home languages of ELL students: Fall 2015

Number of ELL

Percentage students as a

Number of distribution of percent of total

Home language ELL students ELL students’ enrollment
Spanish, Castilian 3.741,066 77.1 7.6
Arabic 114,371 24 0.2
Chinese 101,347 2.1 0.2
Viethamese 81,157 1.7 0.2
English? 80,333 1.7 0.2
Somali 34,813 0.7 0.1
Hmong 34,813 0.7 0.1
Russian 33,057 0.7 0.1
Haitian, Haitian Creole 30,231 0.6 0.1
Tagalog 27,277 0.6 0.1
Korean 27,268 0.6 0.1

! Detail does not sum to 100 percent because not all categories are reported.

2 Examples of situations in which English might be reported as an ELL student’s home language include students who live in multilingual households and
students adopted from other countries who speak English at home but also have been raised speaking another language.

SOURCE: U.S. Department of Education, National Center for Education Statistics, EDFacts file 141, Data Group 678, extracted July 21, 2017; and Common Core
of Data (CCD), “State Nonfiscal Survey of Public Elementary and Secondary Education,” 2015-16. See Digest of Education Statistics 2017, table 204.27.
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English Language Learners in Public Schools

Spanish was the home language of 3.7 million ELL
students in fall 2015, representing 77.1 percent of all ELL
students and 7.6 percent of all public K-12 students.
Arabic, Chinese, and Vietnamese were the next most
common home languages (spoken by approximately
114,400; 101,300; and 81,200 students, respectively).
English was the fifth most commonly reported home
language for ELL students (80,300 students), which
may reflect students who live in multilingual households
or students adopted from other countries who were
raised speaking another language but currently live

in households where English is spoken. Somali

(36,000 students), Hmong (34,800 students), Russian
(33,100 students), Haitian (30,200 students), Tagalog
(27,300 students), and Korean (27,300 students) were
the next most commonly reported home languages

of ELL students in fall 2015. The 30 most commonly
reported home languages also include several whose
prevalence has increased rapidly in recent years. For
example, the number of ELLs who reported that their
home language was Nepali or a Karen language* more
than quadrupled between fall 2008 and fall 2015 (from
3,200 to 14,100 students for Nepali and from 3,000 to
12,800 students for Karen languages).

Chapter: 1/Preprimary, Elementary, and Secondary Education
Section: Elementary and Secondary Enrollment

In fall 2015, there were about 3.8 million Hispanic

ELL students, which constituted over three-quarters
(77.7 percent) of ELL student enrollment overall. Asian
students were the next largest racial/ethnic group among
ELLs, with 512,000 students (10.5 percent of ELL
students). In addition, there were 295,000 White ELL
students (6.1 percent of ELL students) and 178,000 Black
ELL students (3.7 percent of ELL students). In each

of the other racial/ethnic groups for which data were
collected (Pacific Islanders, American Indians/Alaska

Natives, and individuals of Two or more races), fewer than
40,000 students were identified as ELLs.

The U.S. Department of Education’s EDFacts data
collection also sheds light on the population of ELL
students who have disabilities. In fall 2015, some
713,000 ELL students were identified as students with
disabilities, representing 14.7 percent of the total ELL
population enrolled in U.S. public elementary and
secondary schools.®

Endnotes:

! Ross, T., Kena, G., Rathbun, A., KewalRamani, A., Zhang,

J., Kristapovich, P, and Manning, E. (2012). Higher Education:
Gaps in Access and Persistence Study (NCES 2012-046). U.S.
Department of Education. Washington, DC: National Center for
Education Statistics. Retrieved September 28, 2017, from hteps://
nces.ed.gov/pubsearch/pubsinfo.asp?pubid=2012046.

2 For 2014 and earlier years, data on the total number of ELLs
enrolled in public schools and on the percentage of public school
students who were ELLs include only those ELL students who
participated in ELL programs. Starting with 2015, data include
all ELL students, regardless of program participation. Due to this
change in definition, comparisons between 2015 and earlier years
should be interpreted with caution. For all years, data do not
include students who were formerly identified as ELLs but later
obtained English language proficiency.

3 Saunders, W.M., and Marcelletti, D.J. (2013). The Gap

That Can’t Go Away: The Catch-22 of Reclassification in
Monitoring the Progress of English Learners. Educational
Evaluation and Policy Analysis, 35(2): 139—156. Retrieved
September 28, 2017, from http://journals.sagepub.com/doi/
full/10.3102/0162373712461849.

4 Includes several languages spoken by the Karen ethnic groups of
Burma and by individuals of Karen descent in the United States.

> Fall 2008 data include all ELL students enrolled at any time
during the 2008-09 school year, except data for California that
reflect ELL students enrolled on a single date. All other data in
this indicator include only ELL students enrolled on October 1 of
the corresponding y